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ABSTRACT

Abstract of a Major Applied Research Project Presented
to Nova .University in Partial Fulfillment of the
Requirements for the Degree of Doctor of Education

A UNIVERSITY APPROACH TO COORDINATED NEEDS
ASSESSMENT AND PROGRAM DEVELOPMENT FOR
RELATED CURRICULUM IN THE UPTOWN
COMMUNITY OF CHICAGO: FPLANNING
EDUCATIONAL POLICY

By 4

George P. Grimes, Jr.
1975

This study was designed to collect and analyze data for

.a needs assessment of the Uptown Community.of Chicago. Base-

line data about the people residing and/or living in Uptown,
their ﬁeeds, fears, hopes, and expectations, and information
regardingﬁthe causes and remedies of Uptown probiems were
inclﬁded in this study. Participants in the study included
persons from virtually eéery racial and éthnic group; those
active in more—than forty agencies and/or organiéations in
the community, and a cross section of age groupings from
various vocations and professions.

Three procedures were used to collect data: the Nominal
Group Process téchnique,.a survey questionnaire, and personal
intexrviews.

The data were collected, compiled, and analyzed to iden-
tify both the needs and the educational‘programs most appro-

priate for fulfilling them. Descriptive’techniques were
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.-used to analyze responses from open-ended questions. -

Responses acqulred by personal 1nterv1ews were Compared

to those‘gathered from the Nom1nal»Group Process method and

o E

the Survey Questionnaire. Response'patterns obtained from
eaoﬁﬂgf the three instruments were found to be essentially
the same. In general, persons 1nvolved in the Nomlnal Group
Process and those personally interviewed tended to respond o
in greater detail and offer more alternatives than respondents

to the written survequuestionnaire. The similarity of re-

- sponses would appear to establish the reliability of the in-

struments.

The research indicated what courses; programs,Aand'Ser-
vices were offered by Northeastern Illln01s Un1vers1ty and
the Community College and how the Uptown re51dents felt those‘

~-

courses, programs, or services should be added to,lupgraded,

or modified.

Recommendations include a model for a; Life-Centered

Educational Curriculum Plan, and suggestions for further:

resgearch.
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I. Slides and Cassette Tape Presentatlon*
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1. The sllde prOJector and cassette tape

_are played SLmultaneously.

2, After. focu51ng, depress the “forward"
button on the advancer switch while
beglnnlng the cassette tape.

3. Advance frames at the tempo of one
second per frame until slide tray
completes its cycle of projectlng
all the frames. (142 frames). ‘ .

4. After one complete cycle to the

accompaniment of the song, "The nggers
Are Coming", continue through a second
cycle, at approximately a rate of

two seconds per frame. The second

cycle is accompanied by the song, "Papa -
Was A Rolling Stone". Both songs ‘
are on side one of the cassette tape.

Author suggests viewing/listening before
reading manuscript. :
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. CHAPTER I

INTRODUCTION

A UNIVERSITY APPROACH TO COORDINATED NEEDS ASSESSMENT AND
PROGRAM DEVELOPMENT FOR RELATED CURRICULUM IN THE UPTOWN
COMMUNITY OF CHICAGO: PLANNING EDUCATIONAL POLICY

I'EOS&

: The purpose of this project was to conduct a needs
assessment among the citizenry residlng;w1th1n the Uptown
area of Chicago to plan educationél/institutional policy'

- for Northeastern Illinois ﬁniversity in‘coor&ination\with
similar policy that was being established at tne new Com—
munity College. | |

The productS‘growing out of the:needé asseéSment were
demeloped through a “Joint Tenancy" with the\nerY~located
Community Collége (presently Mayfaif Commnnity‘Coliege) and
the four'year institution now serving the area - Noftheastern'
I111n01s Unlver51ty.‘

Data obtalned from the study were used to de31gn‘a com-
munity based Llfe-Centered Curriculum for the College of
Eduoation‘at‘NortheasternvIliinoié Qniﬁérsity and for‘thel
new Community Collegé oresently being planned for the Uptown
commnnity. Mote speoifically this tesearch sought to gain
information'ébout the péoples of Uptown in order, (a) to
describe and underétand.the community, (b) to determine the
kinds of educatlonal programs which the communlty members

feel Northeastern I111n01s Unlversity and the new Communlty

15
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College should offer, (c) to investigate suggestions for
solutions to speCific problems related to Uptown, and (d)
to make curricular recommendations to the Central adminis—
tration of the two institutions of higher education.

A slide~cassette tape presentation was developed to

introduce the reader to an understanding of the Uptown

community.

Organization and Format

In Chapter I a frame of reference for the entire study
is outlined, includino the purpose, background of the study,
major issues, limitations of‘the study, definition of terms,
and sources of information. An extensive reView of pertin-
ent literature and a historical overview of the Uptown Com-
munity is also presented.

In Chapter II the research procedures and methodolcyy
employed are presented. This chapter centers on sources of
data, development and_ implementation of survey instruments,
~development of an interview schedule, a discnssion of the
Nominal Group Pfocess format, the research deeign, and treat-
ment of data.

In Cﬁﬁpter'III, the data collected by the‘three sets of
procedures are presented and analyzed. ‘This includes an an-
alysis of‘the‘information obtained from the survey question-
naire, material gained from personal interviews and data
collected from nominal group process techniques. Appropriate
tables end/or figures are presented.

A model for a Life-Centered Education Curriculum de-



veloped by Raines (1973) servés as the framework for in-
tegrating the findings at the end of thiSvchépEer; This
model is adapted to the community needs of the Uptown Com-
munity. As Willie (1967) stated,

"The university must seek to educate

leaders from and for all levels of

community, partly because all levels

of community need leaders and partly

because truth comes only from the

fusion of a number of viewpoints, and

that university education must become

involved with current controversial

issues."

Chapter IV presents a brief summary of the entire study,

recommendations for planning and action, and implications for

further research.

Background of the Study

The Uptown Community lies in the northeast quadrant of
Chicago. WNortheastern Illinois University has provided ser-
vices, prima;iiy‘educational, in that area for the past
decade. In Appgndibe‘is a historical cdmmentarybon Uptown.

"This is the place that one hairy-
chested men's magazine tried to label
as, 'the toughest neighborhood in
America', and although such a tag
might be ludicrous, Cross (1974),
Uptown most often does get mentioned
in the same breath as something bad -
scandalous nursing homes, wretched
housing, exploited workers, mean

- saloons, overcrowded mental hos-
pitals, and abject poverty."

The racial and ethnic diversity and the area manifests
itself in single and two family homes, half-way houses, multi-
unity apartment buildings, nursing homes, and high rise con-

dominiums.

17



The people of Uptown run the gamut from the indigent
to the wealthy. Some'notable residents include George Halas,
owner of the Chicago Bears; Jacob Bruck, newspaper cartoon- |
ist; Benjamin Willis, former superintendeﬁt of Chicago's
public schools, and many doctors, lawyers, aﬁd professional
educators.

As DeBat (1975) states,

"The neighborhood has one of the city's
largest Japanese-American colonies. It
also is known for its Southern White,
American Indian, and Latiao population,
but among the neighborhood's 79,000
residents you'll find nearly every
ethnic group known to Chicago. = Up-
towners say 32 languages and dialects
are spoken at Senn High School. Up-
town is also a neighborhood involved
with itself. Some 17 block clubs and
neighborhood homeowner's groups are
working to upgrade the community and
their efforts have had a positive
effect on property values. The new
college and the improving school sit-
uation in Uptown has attracted a
number of young families to the
neighborhood. If a big home ané a
large family are what you're looking
for, Uptown is the place to live."

The improving real estate values in Uptown may be at-
tributed partially to efforts of community organizations
working with local financial institutions to increase‘the
flow of mortgage money into Uptown. For example, one of the
more vocal of the many community organizations ih Uptown, the
Organization of the North East, (O.N.E.), has obtained signed
agreements from five area financial‘institutions committing
them to relend an increased pefcentage of savings deposits
Afawn from the Uptown Community.

The population of Uptown is nearly as heterogeneous as

SRR,




h}ﬁts housing ‘and commercial facilities.l‘There are major
groups of poor Appalachian Whites, ative American (Indians),.f”
‘Latinos, Blacks, Orientals, ‘a heavy concentration of senior
jc1tizens, and many recovering mental patients.

| Probably less is written about the Appalachian White
residing in Uptown than any other racial or ethnic group.

However, a new oversized paperback, Voices from the Mountain,

by Guy: and Candie Caravan,‘mixes a blend of personal stories,~
songs, and photographs to portray the region s people - their
_struggles and their few triumphs.‘

A quote from the Caravans (1975),‘"The real‘story of the
Appalachian today is the attempt by mountain people to retain
the humanistic elements of the old culture and at the same
_time to adapt to the pressures and demands,of the urban teche
nological society." o | R |

It was the intention of this study to identify problems
in the area of Uptown pertinent to the educational mission of
Northeastern IllanlS University, determine the perceptions of’
the community citizenry regarding these problems, and develop
strategies that Northeastern Illinois University might employ
in redesigning'its curriculum. | |

‘The urban university has many opportunities to‘serve,the'ﬁ-f
community. In fact, it is mandated'to encourage “greater
attendance by disadvantaged groups, more effective use of
limited space, to become more sensitive to needs of business
and'industry, and increase availability of part time student
y‘orh‘", Mayhew (1964‘ further adds that urban institutions of

higher learning,'"Offer greater adult education opportunity




:ffand-have-prOXimity to cultural attractions."

Some strategles fcr developing educatlonal pollcy whlch
‘are adaptable to personal human needs are 1dentif1ed by Max

Raines in his publlcatlon entltled Llfe—Centered Educatlon.

An 1dent1f1catlon of the barrlers whlch prevent 1nd1v1duals

- from belng self- fulfllled needs to be pln—p01nted accordlngj
:‘to Ralnes, before significant educatlon programs can be in-
_itiated. "Only then", Raines states, "will an"indiVidnal
thave an 1nvestment of self in experlence whlle attemptlng to
‘satlsfy personal needs. By developlng competenCles in llfe
_transactlons the 1nd1v1dual can reconc11e perSOnal needs w1th

.'societal needs." Ralnes (1973)

jReView.of the Literature

The majer issue for this study was basically'a question
of how the two—year eollege, serving virtually-the same pub- n
lic as the four-year university, can be invq;gea‘with the '«
various constitutengies in Uptown and help them to heip them-
selves. |

Fellowing is a brief synthesis of the literature most
pertinent to this study.

What is a need in the context of community 1ife?

A review of the literature reveals that there‘is no
single or precise meaning to the term,“need".

Webster's (1973) defines need as, "l. necessary duty:
OBLIGATION: 2. lack of something requisite, desireable, or
useful; 3. a condition requiring supply'er relief: EXIGENCY;

4. want of the means of subsistence: POVERTY.

20
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In, How Adults Learn, Kidd (1973), speaks of what should .

" be the needs of persons, "But there is a great part of human-
life, human achievement, and human dignity, that is not at
all comprehended by even the best intellectual standards.”
He continues, "There are. other kinds of worthiness to be
sought after and nourished.

Universities involved in communlty issues nust discover
what the citizenry wants and ought to have. The needs of a
partlcular age group, the adult citizen, whom Havighurst
(1952) would place by age bracket in his "Later Maturity"
categcry are often neglected. Teachers of adults are at-
tempting to give greater recognition to the fact that those
older people who achieve success are not execptiong to the
general rule.

Peers (1958) wrote,

"We have known hundreds of cases of men
and women for whom, at the beginning, -
serious reading was an effort and the
putting together a few sentences in
writing a terrifying task, who have
overcome these difficulties in their
tutorial classes and, by the end of
thelr courses, have acquired new in-
"tellectual interests and new powers

of expression in speech and writing."”

Other concepts of need must be considered, however, in
order to present a clearer vision of need in the Uptown com-
munity.

Setting up a local community adult program suggests the
complete underStanding’of the important components of organ-

ization. Crabtree (1971) states that, "The success of adult

basic education at the local level depends largely on com-

21



munity involvement." A'basic‘ingredient in'eStablishing

- such a prngram ig the need to inform the adult populatlon.

Another ingredient is the formatlon of communlty committees.

Hav1ghurst contlnues,

 "The community committees serve: (1) to

persuade the community to accept meaningful
responsibility for the adult basic education
program; (2) to identify those areas of the
community where neighborhood programs are
‘needed;- and—~(3) to publicize the program
through all forms of the mass media."

In a revealing article - in the Wintef,f1975‘issﬁe of

Adult Education, Penfield speaks to the extensive controls

instituted over the extension idea that‘led to the con-
clusion that service values wefe,inconsisteht‘with academic
stanaards. She caﬁtions all to be wary, "Today,mas‘fiscal
imperatives result in an unprecedented concern fdr the edu-
cation of adults, the real possibility exists that insti-
tutional takeover will obliterate éll that is unique to
adult education." Penfield continues, "The issue is whether
adult education will serve their sponsoring institutions or
the adult population's learning needs." A final warning by
the author, | |

"It may be that rather than Cllnglng to

the university as a base of operation,

adult educators must break away from its

hegemony and develop alternative, possibly

autonomous, operating basés."

It is necessary to ascertain whether needs of cbmmUpity

citizenry are defined by "objective" criteria - for example,

' the behavior of the needy person - or by a person's own

view of his human condition. Penfield (1975)
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Congreve (1968) in hlS flnal report to the Urban Ed—

bucatlon Development Progect, 1nd1cates that the fea31b111ty

study sought to deve10p an operatlonal plan for necessary
dlalogue between the Unlver31ty of Chlcago and The WOodlawn

Organlzatlon (T.W.0.) by addressing itself to the follow1ng

"guestions:

"(A) What are the critical problems and
educational needs in a community?, (B)
What new ideas can be generated and
“implemented in response to the problems
and needs?, (C) What new ways of working
together need to be established? and
(D) How can the new institutional re-
lationships and activities be financed?"

A basic objective of this project was to determine
whether “needs" are determined initially or whether ser-
vices actually define needs. The establishment of a com-
munity service agency often will bring forth clients not
identified previously as "in need" because previously there

was no facility to meet their needs.

Determination of Need

Who shall determine the educational need ef Uptewn?

Will it be a determination by the citizenry; by the
various service agencies; by the two institutions of higher
learning? |

Should it be an amalgamation of all constituencies
actively involved?

Literature reviewed assumed and even urged a strong
unity of effert among comnunity groups. However, a dif-
ferent premise was voiced by Steiner (1930), uho wrote in

his textbook that, "Society is made up of elements more or
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Ilessxantagonistig'to eachroﬁher, which must thrbugh a‘proceés

of accomoda¥ion, develop a working arrangement that will re-

solve the conflicts and make consistent progress possible.*»
Devine (1922) wrote that, "The educational and pre-

ventive social movements of the present century have a.

common method consisting of research, publicity, and prop-

oganda, which...is fairly distinctive." One aspect of thig

was described as having, "for its object the‘coordihaﬁion |

of resources of the-community;..and planning for future de-

velopment of a‘comhunity's social work.": .
Ferver (1969) suggested another dimension:

"Pitle I of the Higher Education Act of
1965 has demonstrated that institutions
of higher learning can make an important
contribution to’ the solution of community
problems through community service projects.
But there are limitations, the greatest
of which are lack of adequate program
funds and mounting program needs, par-
ticularly for programs relating to the
problems of the poor in our central
cities. The great potential is in de-
veloping Title I into an urban extension
service with organizational linkages be-
tween federal, state, and urban govern-
ments, urban citizens, and urban-grant
colleges and universities."

There appears to be a‘choice between focusing attention
on services or on the'relationsqip among the gfoups needing‘
and supporting services. On the oné.hand, agencies and ser~
vices areldirected toward‘cbnsumersé on the other hand, opé
of the purposes of group interactibﬁ is the mobilization of

resources and the development of sérvices for people.

The Lane Report of 1939 represented a synthesis of

" earlier views, although it tended to emphasize services and
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‘coordinaticn-more than direct work:with groups; :The ﬁlanei '
" Report" reflected in its key recommendationhthat‘the‘general
' aimfof community organization'is to, "Bring about and main-
tain a prcgressiyely‘ﬁore effective adjustment betweeh%social

welfare resources and social welfare needs."

Emerging lLeadership-

How will leadership grow out of the needs assessmeht
phase° Will it be through the political structure such as
Lthe Model Cities Program, the Democratic "and/or Republican
party structure, the many and diversified ethnic groups, or
the Cpmmunity'Organizational group? Is it to be "grass
roots" in composition or a highly organized, sophisticated
leadership?

The leadership must reflect the subgroups in the Uptown
community, but it is necessary to know .whether the leaders
are really representative of their groups.

‘One of the most significant examples of leadership is.
that of Dr. Samuel Shepard of St. Louis. In his efforts to
apprise the citizens of St. Louis of the Banneker Group
Schools project, he exercised his leadership abilities by
Presenting a continuing challenge to the entire community.
‘Ag Passow (1963) said,

"By literally saturating the district.
with parent meetings, communications
of all kinds, and radio programs, Dr.
Shepard has influenced significantly
the community's attitudes toward the
importance of education and toward
understanding the- need for higher
school achievementb“ In each school,

assemblies, contests, field trips,
and radio programs (including‘a
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‘*gmythlcal character named 'Mr Achlever )
..urge children to attend’ regularly ‘and to.
. work for hlgher accompllshments. Be—é T
" ‘ginning with the signing of a: 'Parent s
Pledge of Cooperatlon', parents are advised
‘how to help their children schedule home-~ .
work time; how to. provide proper: facil—i=vk-”7"
ities ‘and’ atmOSphere for home: study, ‘how™
to ‘get ‘tough' about finishing homework
‘ 'Hints for Helpful Parents' itemlzes TR
| suggestions  for parents. - Children in-
- the area are ‘surrounded by the’ motto.‘“”
[h'success 'in" School Is My. Most Important
.. Business', with- achievement, charts for.
. extra reminders. - Non-s chool agenc1es
- “allot homework time 4in the1r programs.f
Teachers: are. 1nstructed to 'stop. teachlng
- by 10 score to abandon thelr att1tudes
of condeScenslon toward the ‘children, to.
keep standards hlgh ‘and to: help the chll—f
dren attain high Standards. Even the area
\merchants are enlisted; 'they discourage -
loitering and truancy during school hours
and dlsplay education materlals

_ Coordlnation of Effort

How can dupllcatlon of agency effort be" av01ded°

It is belleved that through a "J01nt Tenancy" ~as
postulated earller, ‘the efforts of the two 1nst1tutlons
of hlgher learnlng w1ll guard agalnst dupllcatlon through
scrut1ny of the act1v1t1es of each 1nst1tutlon. Concrete;
suggestions made to various target groups. would e11m1nate

wasteful efforts or reduplication of serv1ces.

Involvement of Citizenry

How can max1mum 1nvolvement of the cltlzenry in the come
munlty be attalned in the area of program development process7

In the area of program Qevelopment the 1nst1tutlons of
_h1gher learnlng serv1ng the Uptown area must allow the 1nd1-

v1dual to partlclpate in dec1s1ons, must encourage the par-'
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. 1"thlpatory consumer rather “than just the spectator J_ﬂ rder‘
Educy

to establlsh what Ralnes refers tO as a Llfe‘Cent red

tlon Currlculum

| | urry
R‘iaeS' rationale for a Llfe~Centered Educatlon ¢ rlg\

ulym is stated as his,

"Central Thesis - the equitable and humane
ﬂsoc1ety has a moral obligation tO Provide
its members with developmental assistance :
“in acquiring those transactional COmpet-
encies. necessary for a) reconciling per-
sonal needs with societal expectatlons,
and b) discovering meaning in their lives
through their essential life roles."

\

~ Under the general theme of maximum 1nV01vement Of

) ot
iZenry, the most important aspect was the adVancement the

it
lnterests of dlsadVantaged groupS in the Uptown commu? Y.

Prlmary effort was to promote ‘the interests of tbese ? e

ular groups by increasing their input in decision mak¥ e,
their social status, and their potential power.
. N . ) t

In this effort to advance the interest of d:‘st.adVarl 39eq

RrePre<

ta‘ged

groups, the wcrk of Grosser (1965) offered a model.
senting one approach to community work with disadvan
: .4 t
groups, he states that the purpose :of this aPproach ig -

engage,

"The poor in decision maklng, poth to
overcome apathy and estrangement and
to realign the power resources of the
community by creating channels through
which the consumers of. Social welfare
services can define their problems and
goals and negotiate on their pehalf.'

) of
sufficient basic information regarding the needs Up<

town was requlred to allow institutions of higher 1eaf ing to

c
become more effective in relating to the various ethn’ on.
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centrétlons in that communlty

The atudy reflects not Ony \\deP
each institution, but also rec \ds
by the two involved 1nst1tut1°ff \\ ut
each institution in cooperatiV/ \i\rj.

Quné

Emphasis is on the expand”

dent t
Zﬂ pprgaches by

dOOP ratlve approaches

izeé t
”1 he Potentlal of

1um Qe
1 Velopment.

ionsS a )
v " changing

. . 4her leay .
structures of urban institutlof’ Q\\ nlg l"nlng. ‘Palola
B 5 in t .
and Oswald (1972) cite four ke Syyse® he programming |
for the "new" college student:
the pOs
"(1) The great conceé S\ ot black bJ_l_
ities of urban camPu/ 1\‘ ol facult; (2)
the lack of awareneSs bl \wp clrc re-
garding the daily Pr); 1Jagetn_n stances
of life in the ghett 1A¥§ b Zlevant Models
which are not partic? Ay confyi O urban.
educational problems’er §_(4)aslc a st which-
arises over such mat/ ’3 ;nerl andumptlons
and directions, staf” \\\rﬂ ey relyg Pro-
motions, aszngnmerlts/ \por* iong,
and office location-
enaKin .
As Silberman (1970) stateé \he ¥ g Of - american

education requires, and will nd l§§ po

iple ., .

l d unj
nd Wiye
kind of relationship between f'd §e?’ 2 ersltles, on
. T pe othey ,
the one side, and public scho© N\p £
inVOly, )
The utmost importance of / \\nﬂ- Shent is an

added dimension to the above SV \\‘nt'

Arnez (1970) found the £0’ \\ g
tay,

of 1nvolvement by a group of Uﬂ N cib

ﬁma
"Faced with the gile

space and the need
compounded by popu aé

jeident jon

as jpdicat
izens,

adequat
ogf amg

f/mx\&w P"/;tY ang
d@n inds the

overcrowded sub-gtan??f hou coalj ¢y
Uptown Area People S& dY of lanon
(UAPPC) residents maﬂba Seu d
use patterns in col d Q\t;oﬂrs,

firm or architects 2 g
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She continues ’

nThis group OPPOSes the construction of
non-resgjgential buildings which would
force residents.to relocate outside of
Uptown, por this reason, the proposed
site for zn UPtown campus of a City -
college (which the city Council recently
failed ¢q pass) was rejected by many Up-
town regjgents-" »

Qoﬁmunity Organizations are in&ariably the catalyst
for urgindg citizen jpvolvement in local issues. The work
of Say1 alinskY, states Pruger (1969), illustrates some
aSpeCts of the socja) action approach,

"Alinsky jg fond of pointing out that
Machiavejjj wrote The Prince to tell

the 'haVes hovw to keep it,' while his
- puUrpose jg 'to. Show the have-nots how
to take j+ awaY from them.' He has
given the greatest importance to build-
ing an effectlVe€ organization to engage
in the kjngs of action that will con-
veY & sepge of Power to its members and
will refjoct that power to its adversaries.
Through tpe disciplined use of power,

an Alingx,-tyP€ Organization seeks to
pecome: i ~reasingly effective in asgsert-
ing 1ts interest against those in auth-
ority who pave hitherto disregarded the
group or jts members hecause they were
perceiveg as powerless."”

Organizations differ‘significantly in terms of need. How-
ever, yow 99¢121 action a@nd/or citizen involvement will take
Place ogfectively, gepends on an understanding of the use of
the poyer - if that povwer is to be effectively exercised.
Austjp (1969) identifieasfive types of civic action organiz-
ation3’ |

«1. The seif—help. mutual—-aid, community
‘ development association. This is
autonppous, focused on problems with-

1n itg arear and does not engage in
Contest taC tlcs .
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2.

3.

4.

5.

s

The junior partner association;':Heré'
an outside organization develops-—the
group to increase the effectiveness of
service delivery or to participate in
.planning. It is focused on a partic- ,
.ular area and uses non-contest methods.

The - petltloner assoc1atlon. This is a
local, autonomous organization concerned
with gettlng action from organizations
outside the area that are responsible
for providing services. The approach
may be agressive, but contest tactics
are not" used..

The militant’association‘is‘aﬁtonombus;
It demands actions of‘outside.organiz—
ations by use of contest tactics.

The service-providing association. Lo-
cally controlled, this type provides or
controls direct services to an area.

It is sometimes called a community cor-
poration.”
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CHAPTER II

PROCEDURES AND METHODOLOGY -

Collaborative Arrangements
Collaborating with this writer on the Major Research
,Proposal was Mr. John Fiduccia, a faculty member at Mayfair

.Community College in Chicago. There are commonalities in

. each of the participants' documents; therefore, a rationale

for some evident overlapping of effort is stated.

As the participant from Northeastern Illinois Univer-
sity, a four year teacher preparatory institution, the
writer was responsible for four distinctive components of
the study. Those componénts were in the. areas of Research,
Training, Articulation, and Dissemination.

Both the university and community college studies were
conducted by persons who had access to assistance and infor;
mation regarding the Uptown area. Mr. John Fiduccia is a
member of the Northeast Community College Department of
‘Communicationsyas well as a member of the Uptown Community
Goals Committee. |

This researcher is Director of Student Teachingtat
Northeastern Illinois University and has worked in Uptown
Vfor‘the past ten years. The project attempted to accbmplish
through é descriptive research format, an evaluation of the
effectiveness of the two phases. The results of the data
analysis were made available to community persons in Uptown,

as well as the faculty of the two involved institutions of

17
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g

l-higher learnlng. . B R ;

This part1c1pant was respon31ble for maklng recommen—
datlons derived from the results of the Needs. Assessment
phase and disseminating those recommendatlons to the ad-
‘mlnlstratlons of both institutions. It was his respon-
sibility to conduct articulation sessions for the faculties .
of the two involved 1nst1tutlons of hlgher learnlng.

Because of the many and varied target groups in Uptown
" and the mobility of the constituencies, there was a need to
keep abreast of new information regarding changes in policy,i‘
leadership, and the emergence of potentiallj new targét )
groups. : |

Because of the magnitude ;f the study and the diversity
of the Uptown community,'it was necessary for two researchers
to accumulate data for a need analysis ieading to a Life-
Centered Curriculum.

Suggestions in the form of a position paper were made
by this invéstigator to the faculty at Northeastern Illinois
University as a result of the study.

A model for a "Life-Centered Educaéion" éurriculum was
presented to the various departments in the Collége of Edu-
cation at Northeastern Illinois University. Recommendations
for development of programs at the institution were made.

The following section deals with the validity, variables,

data, and samples of the needs assessment, and the extent to

which the results can be generalized.
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”1_'Community Bac&ﬂEEEQQ\QEEQ
: General lnfOrmatlon about the ﬁptown Communzty waé ‘
’  acqu1red through PersOnal lntervlews a reVlew of llteraﬁure
vpertalnlng to UPtOWn (see APPendix A ) a lOcal communlty
fact book - U.S- CenSus patads MOdel cltles lnformatlon
sources, and ten Yearg expe¥ience working in that communlty,
Addltlonal data was gathered £hroudh use of the Nomlnal
 Group Process and a surveY instryment deVeloped by the in-
vestigators. The sljge cassette,té?e presentation was a

source for gathering .ommunity background data..

selection 0f_§2§2l§5

Population Samp)eg wer® identified and designated dSV

target groups . Sutvey and 1ntervlewing SChedules were form-
lated as well as procedural steps utlllznd in melementlng
the Nominal GrovP Process technlque, |

Meetings of commynity ©F ganlzat10n5 Were attended where

“,

time was given for explanatlon and dlstrlbutlon of the sur-
vey instruments. ‘

' Persons of Similar jntérestg, packdrounds, and iife-
styles living in Uptoyn wer® identifiea~‘VFourteeﬁ groups,‘
‘agencies, or organlzatlons serveq g initial contacts.‘ The
numbers of ‘partiCipantg ln‘éach group 2T€ also 1nd1cated
They are: '

A. ModeL‘Cities Representatives

1. Stockton SChooy _ nco~Plygm Ten participants
2. Montrose Model jties Office Three participants
3. Political Structure pers °nnel Two participants
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flld

“pffCivic Action Groups 3

EN Peoples Committee for Control
" of the Community College (PCCC)

V:grz_' ptown Field Center.

D
"Be
F.

TGl

H.

J.

K.
L.
M.

N.

lAppalachian Whites -

A51ans ]f

Latino-Americans

Blacksn

Native Americans
Religious‘ |
Senior Citizens

1. uptown Center -
2. New Lawrence House

Law Enforcement
Youth Groups
Health Services

Uptown Chicago Commission

'”77P1£ty—tw0

SElemenxary and High School
-Seyven . participants

2. pay:.Care and Head Start
" 3. Higher Learning S

pr4. Teachers and Aides,pif ‘,__Eight participants

‘Seven:, pa'ticipants

{Eighteen participants.
'rFour part fipants ;71;
ifTwenty-onefparticipants

fEight:participants

;Nine participants .

1cipants

Thixteen. participants

"_Seven participants |

tNine participants

FOrtY"Seven participants,-sV

" Eleven participants

Eight participants
Twenty~nine participants.

Two participants

Members of the above target grcups participated in personal

interviews,

Van De Ven and Delbecq s Nominal Group Process

format, or responded to the survey instrument.

 Of the 365 residents and/or persons employed in Uptown

to whom the questionnaires were sent, 135 responded.v This

‘represented 37% of the total group polled. The geographical




distribution of the respondents iﬁ7Uptown; as well as the

various interest groups represented would appear to mini-

mlze the p0551b111ty of an unblased sample. The persons

= Jp—

"polled represent the following cultural groups. Léﬁin—

Amerlcans, Blacks, White Appalachians (Mountain people),
American Indians, East Indians, White Anglo-Saxons, Asians,
and Europeans. Various religious groups are represénted,.
as well as assemblages of people with commonalities, such
as senior citizens, mental health agency persons, educatoré,
businesé persons,. politicians, government employees, com—
munity action adherents, youths, and news media,pgfsonnel.
Thirty-six persons residing and/or empdoyed in'ﬁptown

were personally interviewed. Many of these individuals

hold official leadership positions in the public or private

sectors. They are associated with at least one of sixteen
organizations, agencies, businesses, or public and private
institutions located in Uptown; They represent within the
interview sample multi-ethnic populatlons, educatlon, senior
citizens, rellglon, law enforcement, legal ald services, and
politicians.

Rationale for seiécting the“iﬁterview technique was
based on Tuckman's (1972) discussion of the relatiﬁ? merits
of the interviewing versus the questionnaire techniéue as
presented in Table 8.1 of his boék.‘ Resﬁonséékeyed quéstions
assisted in determinihg which subsequent gquestions, if any,
were ask=z2d as a follow-up.

Since this research was descriptive in nature, there

were no presumptions about the conclusions of Phase One.




l, 22 t x ‘1' ; .’

wiAs Armstrong (1974) States, "Good researchers tend to be

dtqulte cautlous and conservative 1n thelr statement of conw
'clu51ons“‘ B
- To av01d encounterlng the “research resistance" which

‘has developed in most over"studled ;nner'c;ty'ccmmunitles:
_reseafch”data were:gained’by having'as many‘petscna;eccne

' tacts.withTUptown‘ccnstituents7as feasible. The pérsonal'
- 1nterv1ews, attendance at commgnity organization meetlngs,
kand the Nominal Group Process technlque were attempts to
avoid "research resistance".

" - The sub-sample selected for Perscnal‘interview,purposes

was representative of a cross section of the area of'Uptown.

Data Collectiop

X The ; Burvey Questionnaire. The survey instrument was

developed by the researchers, (a) to involve constituencies
regarding their personal priorities in planning an educa-
tional curriculum for the two institutions of higher:learning,c
(b) to gather opinicns from the lcadership in Uptown, and

(c) to elicit suggestions from thé citizenry in order to .de-
velop solutions to their probleﬁs.

A basic criterion for designing the duestionnaire was
whether the answers contributed valid data tbvthe analysis.
After a rough draft £ the instrument was develbped, it was ad-
ministered as a pilot study to several persohs in the Uptown[
area, including school principals, directors‘of agencies,
students at the university living ™ Uptown, and;fellow

:colleagues at the university who have either lived or worked
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in Uptown, or both.

Thls fleld test resulted in MO dl$

1nstrument, partlcularly in the. term&

The field test verlfled the adequacy

Q:Ea

.items,‘and lengthvof the surveyllnstb

. After successful development of y

the various.target groups were ¢ontaQ£
instrument distributed to those'gro‘llsQ

S In the survey instrument distrih

groups in the Uotown area, four quest

e pendix B B)
The 1ntroductlon to the questlch

searchers ‘efforts at complllng a. CQNQ

noeds assessment for Northeasterﬂ 11

new communlty college to be located iﬁhv

 The persons respondlng were notls
responses recelved would be. analYzed
mlnlstratlons of both educatlona1 QQ\
each target group.v |
The'survey instrument was Prihteq
for the Latlmo groups represented n h
Question One asked- What klnds .
Erogra and services would you 1lke
to offer? Examples of courses, Pr°9)¢§
parenthetlcally 1nd1cated w1th adeQQ
-followlng each set of examples.‘
In Questlon Two, the same qupst1Q

spondents as in Question One,‘but dlb
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:;to NortheaStern Illanls Unlverslty rather than the new o

'J;\communlty COllege.

| Quegtlon Three lnqulred ~ HOw can’ Northeastern IllanIS
,:Unlverslty ang the new cOmmunlty college in UptoWn work t@‘
gether in the .offerlng of courses’»veducational Erog ;‘ams, and
";295252227' - , | . ‘. |
_How could your organlzatlon or agenCY Work wlth NOrth--
- eastayn Illlnols Unlverslty and/or the new chmmnlty °°llege
in Uptown? Was Questlon Four. » o
Both resegrchers Were ldentlfled as to name and COlleg;_
iate tjtle, While each person returnlng the surveY 1n3tru-'
ment was 2sked to indicate only their.tltle th Organlzation-
or agency'. The instTument was addressed tO egch POtentia]
respondent Personally. o | |
A letter eyplaining the intent of this study was Sent
o target 9Toup COhStituenciesF When nO Tespgopse Was forth-
coming, a SéCong follow-yp letter yss SentF If necessary,
a telephone call was nade, and in geme cases, , persSonal
visit o the copstituent yas arranged. |
Table 17 records the rank order and frequency ©f re-
sponges tO QUestions Two, Three, ‘and‘ Four by gach identjfjed
égency, organization, or jnterest group re'spgnding'. . |
personal jnterviews, The Purpose Of the personal in_
terviews was (a) to cheCk the rellablllty of 5 random Sampling.
of the respondents to the survey Jnstrument and (®) to pro-
vide opportunities for more in-depth reSPOnses,‘_fo some aspects
conCermng the peeds of the Uptown communlty ﬂsub'queswtions

vwere deslgned to ellClt elabbratlve clarlfylng ekplanatory,
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‘_wor.interpretive'responses,g'

Nomlnal group process. Thls study prov1ded an oppor-

_tunlty by u51ng the Nomlnal Group Process format to learn
more’than the judgements of the cltlzens regardlng'the pro—b
grams;‘courses, or services offered by the two institutions

- of higher,learning as "satiSfactory?, "superior";-"unac-
ceptable”. Those judgements were usually open to a variety
of interpretations.

The Nominal Group Process allowed the researchers to-
meet with many target groups, wherein the members of the
groups could critically relate their concerns in an un--
threatening manner. As Van De Ven and Delbecq (1971) es-
pouse, the process can be used to,.

."1l. Identify and enrlch the researchers
understanding of a problem by pro-
viding judgemental statements amen-
able to quantification,

2, arrive at a set of hypotheses con-
cerning the meaning and effects of
determinate aspects of tne problem
area, and

3. focus attention on the major areas
of inquiry defined by the users
themselves in their own argot which
may be pursued in greater detail by
means of 1nterv1ew of questlonnalre
1nstruments.

The evaluator works with the group of those'having sim-~
ilar eyperience relating to the problem. being explored.

The most p051t1ve feature of the Nomlnal Group Process
was the opportunlty for multlple 1nvolvement of target groups
to definz problems or needs, then rank and rate the items in_

' their ewn terms. The format clarified items for both re-
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'_searchers and partlclpants through dlscusslon (see Appendlxﬂ;)

The Valldlty of the varlables is d1rectly related to
‘_the survey 1nstruments and the structure of the 1nterv1ews
“;Whlch were used for two purposes: (a) to 1dent1fy the
target groups in the communlty, and (b) to 1nvest1gate‘
Selected aspeCts of the researchers perceptlons of the
v needs of the community. The quallty of the data derlved
from the surVey 1nstruments and 1nterv1ews is dlrectly
‘.‘related to the following factors: (a) the clarlty of the
statement, (b) -the ablllty of those 1ncluded in the survey
to interpret the statements as 1ntended, and (c) the Sklll
tknowledge, and technique of the 1nvest1gators in phraslng
:the questions precisely. The field tests of the adm1n1s-
tration of the survey instrument and 1ntervmew schedule,
along with revision of both, held response error to a min-
imum.

The populations first selected for survey were those
felt to be most rebresentative of the community. Basis for
target group selection was enhanced by the‘working_inquiries
from many reséected and involved persons in the area, and
through a thorough examination of previous studies conducted
in that‘community. See Appendix € for a.comprehensive
listing of all the populations surveyed.

It is recognized that the data gathered are not ex-
haustive. ‘The study is limited to only those variables

‘ touched on in the survey instrument,hpersonal interviews(
and +he nominal group process format. |

Durlng the field testing phase, 1t was d1scovered
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“fthat many of the community persons felt 1t an ixnr,;.;mit::i.on to

respond in ertinq to the survey questlonnalre- TheY gen=

__erally felt it was somewhat 1mpersonal. In additjion, ehe

seéhjor citizen groups surveyed found that r88pcnd1ng 1p
wrlting was a difficult process and definitely not a p}‘ ABupg
Therefore, that partlcular group's responses were gaing

.through the Nominal Group Process and personal 1nterV16

'with refreshments made available by the investigative veam.

Treatment of Data

The questlonnalre was sent to 365 residents ap d/0f Pex.
/sOng employed”in Uptown. One hundred and thifty-gjve £et
spoOnded, representing 37% of the total.

. . ed
As the questionnaires were returned they were plad in

the following 18 constituency groups: educator, law eﬂf rce\

ac
ment, senior citizen, youth groups. communlty aides, té her

: 8,
aides, Spanlsh—speaklng, Asian, Native Amerlcans, prack”'
peVvs

mental health agency, business, pollt;cs, government,
medja, community action, White Appalachian, and reiigious
groyps. | |

Each group was scrutinized separately. The resPOﬂses
tO0 each question were analyzed, categorized., and freq“‘gﬂcy
tahylated.

Rank order was determined by frequency totals. TP res

‘ L ed
sPOnses receiving the highest frequency count was rank€

‘ : e e
first; the lowest frequency being ranked lowest. 1In 24
event two or more responses received the same frequency_

count, the tahular arrangement assigned was £he averagg
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. of thé tied ranks.

P gpds
S lAppllcation of Havighurst' s-Bai dg

0 t Q
- The study 1ncorporated the :l{ow g °f Havighurﬂt

DeVelopmental Task Models.

A. Early Adulthood

B. Middle Age o

C. Later Maturity , . :
3 . : ‘ i N Life Cy S
The;above tasks were woven N ¢pé rrJ.culum aP ‘

- ‘ o . . x an
proach of Max Raines', Potentiat Ngs £ Sactjona De”

velopment. (See Appendix D)

”

‘ ‘ : eCteym &
This combination suggested / %oad ¥ umyof accomp™
0 P conSti ‘ . s
lishments a person must learn it "Qgy ¥ ‘tute nealthy
‘ . o u ges . ‘ t
- and satlsfactory growth in soci? 8 #U97 S teq by Havighufﬁ;f“
g whic o
"A developmental task ;r\§ tagj;riod l;n
arises at or about a 9AUN\yp ?aceSSful
. the life of the: 1nd1V1paQ3\ g pis hap\
achievement of which 1/'§§ t0 px task
piness and to succesS kNN labpegs in S,
while failure leads t /'v apP> the
the individual, dsgaPPy \;J-bYﬂter tag,
society, and dlfflcul 3 g,
: b nted 3
The melding of the above afﬁ \pfegg “ln the venn
Circles Diagrammatic method of P° N tat” in appendt
| #° ptation
The Venn Circles Diagrammab ‘&tege qfforded an

al Al‘e _
1nstrumunt for combining Rawles \tenﬂy s for Trans

velOpm
actional Development with Hav19ﬁ \'5 ,e”"‘E*ental Task

Models.
This approach cave a geomet/l § di ﬂﬁHSlo to the process
of searghlng for the needs of th \E zeﬂry f UptOwn.
Appendix E also shows the 9¢ h\, areas included in
Raines' Potential Areas for Tran \l nd Dev&lOpment Thes®

cti ns
areas include some of the kindB \%Bp g2 People need’s
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and gegerve N€lp with, in a life-centered curriculum. They
are yeferred to ag potential areas for development.
on theé diagrammatiC Presentation, the intersection of

the yenn Ci¥cles are ar®as in which Havighurst's and Raines'’

Modejg gho¥ COMmonality:
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CHAPTER III

FINDINGS

Nominal Group Process Data

Six target groups partlcipated in the Nominal Group
Process format.

The Process accomplished a number of Objecﬁives: (1)
it-allowed the group to identify, rank, and rate crltlcal
problem—centered areas in the field of hlgher educat10n~
(2) it prov1ded a means to aggregate ind1v1dual judgments;
and (3) it allowed for multiple individual inpuﬁs at a singile
time withouﬁ domination by outspoken 1eaders‘of militant bent,v
unbalaﬁded participation, or threatening areas of quéStiohing.

This chapter analyzes the data collection from the fol- |
lowing target groups:

A. Educators

B. Law Enforcement Personnel

C. Senior Citizens

D. Youth Group Members

E. Community Aides

F. Community Action Organizations
Educators |

The first analysis of a target group was the priority
rankings of the persons in education in Uptown arees schools.
Forty-seven teachers and four administrators participated in
the Nominal Group Process, allowing for five ngups with a
faéilitator for every ten persons.

In Table 1 is depicted first rankings of the five groups
of Bducators, Table 2 shows the final ranking based on a 100
point scale, while Table 3‘indicate$ relatiVe_impoftance as
expressed by a composite of all Educators' groups.

30
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Table 1

Relative Importance of Courses, Programs, and Services
as Expressed by Educators - First Ranking

Group A, (Eleven Participants)

- Courses, Prcgrams, and Services _Total Score ___Rank
1. Determine needs of students ~‘43 ' 1st
2. Employment programs 31 | 2nd
3. Language training for oral- :

written skills ‘ N ' 30 ‘ - 3rd
&i. Transfer programs ‘18 , " 4th
5. Day care facilities | 12 5th
- 6. Upgrade present job‘ | g B 6.5
7. Parent Effectiveness Training 8 | 6.5
(P.E.T.) '

Group A2 (Ten Participants)

l. Family guidance and planning

service ‘ ‘ 41 | 1st
2. Urban ecology | 27 2.5
3. Reading laboratories 27 ‘ 2.5
4. Vocational guidance ‘ 15 | 4th
5. Consumer education courses 12 5.5
6. Job opportunities : 12 5.5
7. Bicultural courses L 9 ~ 7th
8. Senior citizens sefvices ‘ ‘4 8th
9. Housing ' "3 - 9th

Groﬁp A; (Ten Participants)

L. Parent Effectiveness Training 54 1st

2. Community Services ‘ | 31 2nd

3. ‘Aptitude Testing services | o 27 3rd
45
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Table 1 (continued)

———
Group Aq (éontinued) .
- courses, Programs, and. Services Total Score RAnk
‘4., Human relations programs 18 4th
5. Vccational gnidance ' 11 5th
6. Ge:ontology | - 7 . 6th
M7;'Day care center ‘ 3 ‘ ‘:‘7th
Group A, (Ten Participants)
1. Flexible college pfograms ' 60 ' 1st
2, Human relatioﬁs ‘ 31 2nd
3. Extension services broadened - 28 3rd
4. Community oriented programs 18 4th
5. Bilingual education 11 5th
6. Employment upgrading 2 6th
Group As (Ten Participants)
1. parent Effectiveness Training 59 1st
2. Urban living programs 30 2nd
3. Vocational programs ' 26 3rd
4. Cchild care 15 4th
5. Employment opportunities 12 5th
6. Housing 8 | 6th -
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' Relative IMpOTtance of COUTses, progfams, and Services

W ‘

‘ GIOUp A y(giovel EEEE&EEEEEEEL-;; B o
Courses, Programs, znpd SeIVisss Total Score Rank

1. Day care facilitjeg 346 1st
2. Parent EffectivVenegy praining | 281 v 2nd
3. Employment P¥O9rapg - 201 3rd
4. Bilingual prodTamg gor £@aChergs 201 4tn
5. Determine needs of g puyderts o 103 5th

* added during this phage —
. Group Ten,Partici‘antS) |

Ay ( p
—— e ——

1. Family quidance ang p1anting geryice 216 1st
2. Bicultural cOUrseg E ‘191' 2nd
3. Reading laboratorjeqg : | , 142 - 3rd
4. Vocational guldance - S22 4th
5. Senior citizeNs seryjces log 5th
6. Urban ecology ‘ 100 :  6th
7. Housing “ | - 81 ~  7th
8. Consumér eqgg2319E‘EQggggé__\‘\___’,,_;___gg ‘ 8th

Gioup a3 (Ter Partiéiéanﬁs)
—— T TN T ‘

1. Parent Effectivenesé Training 287‘ | 1st

2.‘Day care cneter . ‘ ' 241 - 2nd

3.‘Gerontoibgy ﬂ | ‘ 210 - 3rd

4. Community serVicesg 107 4th

5. Vocational guidance | 93 Sth

6. Human re1a;ig25\gE2gzégg,__~\\‘____,____‘§; 6th
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“Table 2‘(continued)

Group A4 (Ten Partlc;pan+s) : '
Courses, Programs, and Services = Total Score Rank

1. Flexible cellege programs‘ o i'v220' o lst
‘2. Bilinguaieducation n_“ B ’a‘ 206 . ,2nd"f
3. Exténsion Servicés‘broadenéd a.““ 196 . 3rd
:4.nConnunity oriented’proérams SR ‘N189f .W' 3‘;4th
‘a5. Human reldtions - ,“ - _11109 . 5th
6. Employment upgraAing e : : | 90 ‘ . 6th

Group As (Ten Participants)

l. Parent Effectiveness»Tfaining _ 279 ' ' ‘lSt B
2. Urban living brograms ‘ | 221 ' 2nd E
3. Day care . 214 3rd

4. Housing | | 164 4th

5. Employment opportunities | 129 | 5th

6. Reading laboratory* - 103 6th

* aAdded during this phase

A study of Tables 1 and 2 indicates that there was
shifting of sentiment by some groups between the time of
the 1st ranking (5 point scale) and the final ranking (100
point scale), a period of approximately one hour.

The Group Al Educators moved their priority item, Day
care facilities from a 5th ranking to a lst ranking, while
the 1st ranked in Table 1, Datermine needs of students, fell
to a 5th position in the 100 point scaie-ranking.

Group A educators assigned Biculturalvcourses to. a
second positiQn.in the final ranking, after assigning that
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1tem to a 7th p051tlon orlglnally.

Day care centers, an item ranked 7th by Grou§‘A3,‘1n the
orlglnal ranklng, rose to. a 2nd p031t10n in the flnal 100 pOlnt
ranklng, whereas, in Group Ay, Human relatlons and Blcultural
education exchanged priority positions in the rankings.

Parent: Effectiveness Training - P.E. T. - retalned its
first priority position 1n-Group.A4 dellberatlons, with Chlid
care centers and Gefontology gaining:appreciably in the final -
:‘ranking.

‘Table'3 illustrates a composite ranking of all five
groupe of educators matching priority item With point‘assién-

ments.
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Table-3

Relatlve Importance of Courses, Programs, and Serv1ces
aﬂmmwwmmmdMMmsmW

- Total “iTotal - Composite _Final o

L Total Total - Total SR
Group A1 ‘ Score Grouo 9. Score GroupAq Score Grouph; Scote Group Ac Score Score  Ramking ..
‘eof; Par it f ?Famlly | | L R
ptives ~Guidance R
o ue;o_; ‘ & Planning L R R T S
Traiaing . 281 Serviee 216 P.L.T. 287 C PR, 2081063 st |
‘:,; Day‘Cafe | D e DAY‘Care o momn e :  -\; S o
© Facilities 346 Center~- U1 Day Care A4 801 2nd
‘Employment Vocatiooal . Vocatlonal k " “Employment - Employment 119 . “‘- s i
Programs. 201 Guidance 112 Guidance 93  Upgrading 90 Opportunities 615  3d |
Bilingual Bicultural e wum ‘Bilingual L ———- “iw . ;
Program 169 Courses 191 Education 206 _ 566 ith
| ! Urban me=- e T e === Urhan Liv- .
Ecology . 100 ing Program 221 321 Sth
R -~ Senior R -
Citizens Geron- | |
Services 108 tology 210 318 6th
anee === === === Community Community ———— -
Services 107 Oriented |
. Programs 189 296 th
- Housing Bl o weme =t eee e Honging 164 215 Gth
~ Reading mnee e mee "t wme= === Reading |
~ Laboratories 142 Laboratory 103 245 9th
----- - e e mee- ==~ Flexible emm e
College
Programs 210 20 10th

Tog ‘




In gummary the Educators prlorltles 1lsted Parent Ef-
»feCtheness Tralnlng P E T. - as the 1tem aSSlgned the mostv
,points' followeg py Day care ceénter facllltles’ and EmP10yment
or Vocational gujdance Qrogram5~‘

Of the thirteén raﬁked items.jn Table 3, gnhly ©ONn€, Em-
ployﬁent or Vocational gujidance Programs, was included in

each group ©f Edqucators'’ prioritiesg,

Law_Enpforcelent personnej - Group B '

Law enforcement personnel emp]oyed PY the Cﬁicago Police
pepartypent in the UpPtown area. partjcipated in the Nomingy
Group proce€SsS. Thirteen participated in two groups;kseVEH in
the fjirst 9Troup a'n‘dl"i‘x in the Second.

Elevel?‘Of the above yere Police officers, ssigned jp
«mt Li,eown areag; nine men and tWo wgmen reprQSented the_juven-
jle djyision, taétical, and investjgative units. TWO Poljice
adminj strators (male), also participated- |

The data ip mable 4 revealed gach Law Enforcement grouPS'

' priorjgy ranking,

Table 4
Relatlve Importanceé of courses, prograls, sp4d serviceg
as Expressed by Law EnfOrcement
Personneél - pirst Ranking
W/\WM

Group . (Seven partiCipantg) ‘
Ww

reSldentS) | | 38 1st
2. Data proC€ssing 27 2nd
3. ACcounti ng, market ing , finance . 21 3rd
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Table 4 (continued)

Group B, (Seven Participants)

- Courses, Programs, and Services Total Score - RAnk
4. Geriatrics | 12 4t
5.'Job_p1a¢eﬁent - | - 9 5th
6. Social Science courses | N 3 .~ 6th

Group B, (SiX‘participants) 

1. Business courses . 20 lst
2. Building maintenance courses : 19 2nd
- 3. Senior citizens pfogramsy : ' 18 3rd
4. Youth services | o 13 4th
5. Physical Education - all ages _ 9 5th
6. Job opportunities 7 6th
7. ngél aid services ' 4 7th

The final ranking of priority items for Law Enforcement
Personnel was based on the 100 point scale, the participant

assigning points as he/she personally felt about the items.

Table 5

Relative Importance of Courses, Programs, and Services as
Expressed by Law Enforcement
Personnel - Final Ranking

Group B; (Seven Participants)

Courses, Programs, and Services Total Score Rank
1. Accounting, marketing, finance C 212 1st
2. Law courses i ‘ 189 : 2nd
3. Social Science courses | 99 © 3rd
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Table 5 (continued)

Group Bl¥jSevén Participants)

AEBﬁEEE§7'§§5§§EES, and Services ~  Total Score Rank
4. Geriatrics  o o 87 | '34th'.
5. Job placement | | 57 ~5th
6. Data prOCegsing 56 6th

Group By (Six Participants)

1. Business courses. 137 1lst
2. Youth services ‘ 107 | 2nd
3. Senior citizeﬁ prdgrams o - lol 3rd
-4, Building maintenance courses 69 4th
5.“Physical Education - all ages 49 5th
6. Job opportunities | | 40 6th
7. Legal aid services 33 7th
8. Health services* _ . w27 8.5
9. Nutrition programs* 'é7 8.5

* pdded during this phase

.
Table 6

Relative Importance of Courses, Programs, and Services
as Expressed by Composite of
~ Law Enforcement Personnel
Final Ranking

Group B] Total Group B, Total Composite = Final
Score Score Score Ranking
1. Agcounting, 1. Business
Marketing, courses 137 349 lst
.Finance 212 :
2. Law ‘ 2. Legal Aid |
courses 189 Services 33- 222 2nd
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Table .6 (continued)

T Total : Total Composite. Final
~Group By : Score Group B, Score-  Score .. Ranking
'3. Geriatrics 87 3. Senior |

- ' Citizens _ ‘
, Programs 101 188 3rd
4. -—-— --- 4. Youth | .
: Services 107 107 “4th
5. Social 5. =——- -
'~ Science ‘
Courses . .99 ‘ 99 - 5th
6. Job 6. Job oppor-
placements 57 tunties - 40 97 6th
7. ———- ~ --- 7. Building
maintenance ,
courses 69 69 7th
8. Data 8., —=—— -
processing 56 56 8th
9. m——mm --- 9. Physical
Education 49 49 9th
10. ---- --= 10. Health
Services 27 27 10.5
1. ~=—- --— 11. Nutrition
programs - 27 27 ' ‘ 10.5

2

Table 6 indicates the composite point totals and ranking

for Law Enforcement Personnel, both Groups Bj and B,.

Priority items dealing with business and financial sit-
uations was ranked first in the final tabulation, while Law
courses and Legal aid services were the next most important
concern of this sample grouping. Geriatrics and Youth ser-
vices followed as third and fourth ranked items. Last ranked

were Health services and Nutrition programs.
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Senior Citizens - Group C

o Persons in the category of later adulthood, elder persons,
or advanced age groups were participants in another phase of
the Nominal Group Process.

Fifty-two senior‘citizens cooperated, with 5 group iden-
tified as groups Cj, Eé} C3, C4, andwcs. In Table 7 is found
the first ranking, based on 5 points for first preference,

4 for Second, etc. | |
Table 7
Relative Importance of Courses, Programs, and Services

as Expressed by Senior Citizens
First Ranking

Group C; (Ten Participants) .

Courses, Programs, and Services Total Score ‘ﬁank

1. Basic needs (economic, monetary, etc.) 44 1lst
2. Nursing care and preventicn | 41 2nd
‘3. Arts, crafts, painting 27 3rd
4. History seminars ‘ 15 4th
5. Group therapy N ‘ | 14 5th
6. Current events - 3 ‘ 7.0
7. Dramé groups 3 7.0
8. Journalism classes ' 3 - 7.0

Group C» (Ten Participants)

1. Arts and crafts 39 1st
2. Preventive health courses 30 2nd
3. Card games (new) | 21 3rd
4. Guest speakers 16 .4th
5. Cooking courses (at senior center) 14 5th
6. Bible studies 56 8 7.0
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Table 7 (continued)

Group C, (continued)

Cdurses, Programs, and Services Total‘Score ﬁank
7. Holiday programs , 8 7.0
- 8. Book discussion groups 8 7.0
9. Cultural field trips | ‘ 2 10.0
10. Films and discussion groups | 2 10.0-
ll. Theater groués 2 10.0

Group C; (Eleven Participants)

1. Senior citizen center at new college 49 lst
2. Health and medical services 42 2nd
3. Current financial affairs 31 3rd
4. Research in senior citizen concerns 24 | 4th
5. Nutrition classes ‘ 9 5th
6. Field trips 5 6th
7. Arts and crafts ‘ 3 7th
8. Study‘of religions 2 | 8th

Group C4 (Eleven Participants)

1. Health classes | ‘ ‘ 52 . lst
2. Arts and crafts, needlepoint, etc. 39 2nd
3. Film programs 24 ~ 3rd
4. Financial services | 21 ~4th
5. Foreign languages f 9’ 5th
6. Sewing classes 7 6th
‘7. Photography : . o 4 ~ 7th
8. Dance and socials 3 | 8th
9. Transportation fcr excursions 2 . 9th

57




43

Table 7 (cbntinued)

_Group C4 (continued)

.Courses,.Programs, and Services Total Score Rank
10. Needlepoint | 2 10.0
1ll. Rap session ) 2 10.0.

Group Cg (Ten Partiéipants)

1. Senior citizen facility with

ramps at new college i‘ 45 1st
2. Nutrition 31 2nd
3. Arts and crafts . 20 3rd
4. Current events _ 16 | 4th
5. Consumer education ! 13 S5th
6. Tuition waiver (over 65 |

years of age) 9 6th
7. Cooperative stores affiliated

with college o 7 7th
8. Tranéportafioﬁ*' | 6  8th
9. Meals-on-Wheels | ‘ 2 9th
10. Mini-bus for trips 1 10th
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Table 8

Relative Importance of Courses, Programs, and Services
as Expressed by Senior Citizens .
Final Ranking

Group g1 (Ten Participants)

Courses, Programs, and Services Total Score - Rank
1. Nuréing care‘and prevention 310 1st
2. Nutrition* 217 2nd
3. Basic needs (economic, manetary,
etc.) 175 3rd
4. Arté, crafts, painting 126 : 4th
5. Current events | 98 5th
6. Dramé, journalism classes 39 6th
7. Group therapy 35 7th

* Added during this phase

Group C,(Ten Participants)

1. Preventive heglth‘courses | 296 lst
2. Card games (new) 217 . 2nd
3.‘Arts and crafts | 159 <77 3rd
4. Food buying¥* o 128 4th
5. Theater grounss 76 S5th
6. Cooking‘courses , 41 - 6th
7. Guest.speakers | - 31‘ 7+h
8. Bible studies | 29 8th
9. Holiday programs - 23 9th

* Added during this phase

Group C3(Eleven Participants)

l. Senior citizen center at new college - 316 lst

2. Nutrition classes ' 291 2nd
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Table 8 (continued)

Group Q}(contlnued)'

‘Courses, Programs, and Services Totél Scofe Rank

5. Health and medical services ‘ | 142 - 3rd

. 4.kResearch in senior citizen concerns 112 | ‘4th_
5. Current financiaiwéffairs | 100 5th

6. Field trips | 52 ~ 6th

7. Religious studies , 48 ‘7th

8. Arts and érafts | 39 8th

Group Cy(Eleven Participants)

1. Health classes | a0 | 1st
2. Dance and socials A 190 2nd
3. Financial services . . y 157 ' 3rd
4. Arts and crafts - 122 ) 4th
5. Film programs 120 Sﬁh
6. Transportation for excursions 92 . 6th
7. Photogréphy 86 7th -
8. Foreign languages ’ 22. 8th
9. Rap session | ‘10‘ | . 9th

Group Cg(Ten Participants)

1. Nutrition - 266 1st
2. Senior citizen facility at new ‘ .
_ college (with ramups) v 199 R 2nd ‘
- 3. Health clinic* 178 3rd
? ~ " 4. Consumer éducation 89 4th .
5. Mini-bus for trips , ' &7 .?Fh
6. Cooperative store 65 6th
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TablefS {continued)

Group Cs (continued)

Courses, Programs, and Services ; Total:Score ‘ Rank
7. Arts‘and crafts .62 o 7th -
8.sTﬁitién Waiﬁer (ovér 65-years, | j B - _ -
of age)”“l ‘ f .35 _ vj8th “
3. Current e&ents : 29 “  9tp

* added during this phase

Senior citizen groups Cj, C2, Ci3, C4, and Cg prlorlty‘ 
1tems were assigned a flnal group comp031te ranking in
Table 8. All of the,ltems mentloned by members of the

individuai groups are recorded with points‘tabulated.
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_Table 9

Relative Importance of CourSes}:Programs, and Services

as Excressed by Composite of

Senior Citizens' Groups

Total - Composite Final

~ ., Current

Events - 98

.Total Total Total ~ Total
o Group 1 Score Group Gy Score Group C, Score GroupC, Score Group ¢, Score Score ‘Ranking
~ Nursing Health Health Health Health
- Care 310 courses 296 Medical Classes 201 Clinic 178 1127 Clst
- ‘ Services 142
Nutrition 217 Food Nutrition e ---  WNutrition 266
o Buying 128  (Classes 291 L 902 2nd
Basic ¥z~ 175 we-- ---  Current | ‘
onomic Needs Financial Financial =~ = Consumer
‘ Affairs 100 Services 157 Education. 89 521 3rd
———— wm e === Senior Cit- - e jSenior Cit-
izen Center ~ izen Facil-
- at new o Aty With © -
College 316 Ramps 199 515 dth
Arts, Arts, Arts § hrts & Atss
Crafts, Crafts - 159 Crafts 39 Crafts 122 Crafts 62 508 Sth-
Painting 126 : : . P ,
=-== === (ard | ——-- e R e \
games 217 217 6th
- mma mmes --- ‘Field Transpor- - Mini-bus
Trips 52 tation for - for trips' 67 211 Tth.
" Excursions - 92 . B ‘
——— wme amew - mwee ---Dance & 0 emem. o ema |
Socials 190 190 8th
N “—— e —-n wees --- Current R
Events = 29 127 9th




Senior Citizens rank’Nursing; Health, andiMedical
SerVices as ‘their number one concern, as eVidenced by the
‘l 127 pOints asSigned (22%) This particular serVice, in
various forms, was mentioned by each of the five groups |
'independent of one another | | |

The:second priority item mentioned was Nutrition, et.
‘al. with slightly over 17% fmentioning that item.

The only item mentioned hy all fire groups, other than
Nursing, Health, and Medical Services, was Arts and‘Crafts,
ranked fifth with 508 points |

The third ranked category, FinanCial SerVices, Qas a
‘concern of four of the groups - totaling 52l points. |

Two interesting requests listed by the senior citizens
were: Senior Citizen Center at the new college (mentioned

by two groups) and, Research in Senior Citizen Concerns.

Youth Group Mmmbers - Group D

Some of the youth groups of Uptown represented another
target group constituency involved in the Nominal Group
Process.

Seven young persons (4 women and 3 men) responded to
the challenge question, "What can a communityvcollege‘and/or
a four year university do to fulfill the needs of the people
of Uptown?“ All were 'in the age bracket of sixteen to
'twenty—two years. | ,

The data presented in Table 10 illustrates the first

ranking priorities of youth group members.




Courses, Programs, and Services . . . Total Score Rank
1. Jobfgettlng capacltles '_ ' B . H27 "‘ lst
2. Being accepted:socially ‘ . - hlé“‘:;'hv"an
3. Getting a mate B | - 12 .h L 3rd
- 4.>Coping with‘parents | L | h lf o “4;5
5. Changinc the educational étructure L li;‘  “ vf4,5d
6. Becoming an ?aware"_person Jr.t R ‘-8 o h_ 6.5
7. Having ethnic awareness : o ‘:- o 8 S 6.5
8. Having an alternatlve political , | . “‘_
~structure | o i 7 . . 8th
9;‘Understand;ng the community (Uptown) B 4 a5
10. Child care facilities | 4 s

Table-10~;hﬁ‘

fRelatlve Impo*tance of courses, Programs, and Servlces
. as Expressed by. Youth Group. Members L
Flrst Ranklng o

.

e,

.

5, : . e

nnnnnnn s

Group D (Seven Partlcggants) -

accepted soclally and gettlng a mate ranked second and

third respectrvely in the first ranklng, but these prlor-,
1t1es«fell to considerably lower poSlthn(ln‘the_f;ndl
ranking (see Table 11).

A further rearrangement of prlorlty is- seen W1th the

category, Coplng with parents, mov1ng from a fourth ranklng

‘pOSition to thirteenth.

Dlscu531on by this group between the flrst and final
ranklngs added three items tO Table ll. the item promote

A ——

G.E. D., readlng CllnlCS, ‘etc. was ranked flfth
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based on the 100 point scale asslgnment

Table 11

'Table ll is the final ranklng by Youth Group Members

Relative Importance of Courses, Programs, and Serv1ces,
: - as Expressed by. Youth Group Members

‘ Flnal Ranklng

Group D (Seven Part1c1pants

)‘

“Rank

13.:Copingkwith parents

* Added‘during‘thispphase

Courses, Programs, and Services . ~ Total Score
1. Job—gettlng capac1t1es’ - 83-:‘. ‘lst:t
2. Having ethnlc avareness 70 o 2nd‘
‘3.'Hav1ng an alternative pollfical | | -
‘structure 69 3rd
'4.7Becom1ng‘an "amareﬁ person. : 66 4tnd,‘
5. Promote G.E.D.,nreadingmolinics,‘etc.* 61 ‘5th
6. Understanding the community (Uptown) “;9 6th
7. Being accepted'socially 55 " 7th
8. Child care faciiities 53 8th
9. Changing the educational structure 47 9th -
10. Greater'reoreational and social . '
activities* 45 10th
“11. Vocational guidance opportunities* 39 1l1lth
12. Getting a mate 33 12th
20 13th

Probably the most interesting statistic growing out of
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vsthe Youth Group members' participation is that they had more
‘-,‘priority items per capita than any of the other groups; 13

_being listed in Table 1l. As only seven were in' the group,



ithis statistic takes on added”importance.'

‘Youth Group members were: concerned aoout their job-

getting capacities as a number one priorityL

Judging from the items listed the Youth Group also

: seemed to be more realistic than the .other groups involved

with the Nominal Group Process._ In contrast

to their,ex-

“pressedfneeds are the someWhat,more realistic, immediate, .

and secure priorities of the other groups participating in

the Nominal Group Process. e

Community Aides - Group E

LY

The next group participating in the Nominal Group Process"

was. a Community Aide group, composed of eignt persons em-

ployed as teacher aides in Uptown schools, but differenti-

‘ated from teachers because of‘their;unique roles.

Table '12'

Relative Importance of Courses, Programs,‘and SerVices

as Expressed by Community Aides
First Ranking.

Group E (Eight Participants)

Courses, Programs.. and Services ‘ Total Score Rank
1. Making school‘policy decisiOns ‘27 lst
2. Upgrade Day Care'facilities | 23 2nd
‘3, Develop vocational and career o
‘ counseling 19 3.5
4. Parent EffectiVeness Training 19 3.5
5. Employment opportunities | 11 Sth
6. Transactional Analysis (Harris) 9 6th
d 7th

7. Influence Political‘Decisions
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Table'iz (oontinUed)

L Group E (Elght Part1c1pants) R P RIS S E
Course, Programs, and Serv1ces T Total Scorev "Rank

- 8. Upgrade ‘teacher preparatlons 1n R o S
'“‘fleld of communlty awareness ' .. ' 3 ' 8.5 . .

: 9.:Programs_for the‘aged' L | 3 T é-5°fftd_

Table 13

Relatlve Importance of Courses, Programs and Serv1ces
g as Expresscd by Community Aides
Flnal Ranklng :

Group E (Eight. Part1c1pants)

‘Courses, Programs, and Serv1ces Total- Score’ ‘kank
1. Maklng school pollcy dec151ons - h ‘193f “ist
2. Upgrade day care fac111t1es o ' s 119 ~  2nd- )
3.;Parent Effectlveness Tralnlng S “116 L 3rd
4. Upgrade teacher preparations in | , j | ;
field of community awareness : © 100 ~4th
| 5.‘Develop'vocational and career o ‘u ;
counseling | 57 . 5th.
6. Youth group activities*‘ - 46 " 6th.
~ 7. Transactional AnaIYSis‘(Harris) 43 7th
- 8. Employment opportunities 41 . 8th
9. Influence political deciSions o ‘ .40 . 9th
-10. Programs‘for the aged 26 10th
ll.‘Humanirelations‘training* o B 19 . 1lth

* Added during this phase

Understandably, the above table reveals ‘that Community

Aides were concerned most with items revolving around school
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or educational issues.

Three of the first four itemg relate dlrectly to that
area: lst ranked, Making school pollcy dec131ons, 2nd,
Upgrade day care facilities, ard 4th, Upgrade teacher prep-
aration ;n the field of‘community awareness. The third
ranked priority item, Parent Effectiveneés Training also
might be considered an educational issue.

Somewhat surprising‘is the listing of Programs for the
Aged and Human Relat*ons training as the last two priority
items listed by Communlty Aides. It seems that Community
Aides would be more aware of the need for Human Relations
training. Furthermore, virtually every other group placed

more importance on Programs for the Aged.

Community Action Group - Group F

The final group participating in the Nominal Group
Process was comprised of persons active' in many facets of

Uptown community life. Represented were various ethnic and

_ racial groups, in addition to persons actually living in

the community. Eleven persons participated.

In Table 14 are found the first ranking of a Community

Action Group.

Table 14

Relative Importance of Courses, Programs, and Services
as Expressed by Communlty Action Organization
First Ranking

Group F_(Eleven Participants)

Courses, Programs, and Services Total Score Rank

l. Community planning and control of
all services (prooosal writing,

research, legislation) G9 34 lst



Table 14 (continued)

Group F (Eleven Participants)

Courses, Programs, and Services Total Score ‘Rank

2. Total:.-need counseling, including
financial and welfare programs *18 2nd

3. Ethnic Studies (including Hispanic-

‘hmerican, Appalachian, Oriental,

Black dialect, etc.) ‘ 17 3rd
4. Job and vocational placement .13 4th

5. Curriculum articulation and planning
between career programs and four year

college programs 12 5th
6. Input into faculty, staff makeup, |
and student services ‘ 11 --6th
7. Medical technology, practical nursing 10 7.5
8. Training in Early Childhood Education 10 7.5
9. Cross cultural testing and multi-
lingual course offerings 9 9th
10. Individual personal counseling 4 10.5
11. English as a second language (E.S.L.)‘ 4 10.5
12. Extension courses in community 3 13.0
13. Legal Aid serviceé ‘ 3 13.0
14. Marxism for social change 3 13.0

15. Problems and issues of urban

community life 2 18.0
16. Social Sciences (theoretical) 2 18.0
17. Capitalism vs. Communi.:a 2 18.0
18. Adult and continuing ec . at.on 2 18.0
19. Reading skills development 2 18.0
20. Consumer protection education 2 ~18.0
21. Women studieg for the poor 2 18.0
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Table 15

- Relative Importance of Ccurses, Programs, 'and Services

as Expressed by Ccmmunity Action Organization

Final Ranking

Group F (Eleven Partiéipants)

.Rank

Ccaxrmas, Programs, and Services - _Total Score
1. CommaitCy planring and control of
ali services {prcposal writing, re-
search, legislation - also incor-
porated Input into faculty, Staff
makeup, and Student Services) ' 390 lst
2. &thnic . ‘dies {including Hispanic-
Arericar. -Appalachiian, Oriental,
Black = iicat, etc.) 190 2nd
3. Curricuium articulation and planning
' between two year and: four year
colleye programs o 172 3rd
4. Total need counseling, including
finannial, vocational, and welfare
prograns . l4e6 4ti:
5. Job and vocaticrnal placement 135" 5th
6. Cross cultural testing and multi-
lingual course offerings 25 6th
7. Training in Early Childhood Education |
and Day Care- P.E.T. i5 7th
8. Colonialiewm for Westerr society” 12 tith
9. English as a second language (E.S5.I.) 10 9th
10. Reading skills development .9 l10th
11. Problems arnd issues of urban .
community life 4 iith
12. Women studies for the poor 2 12th

* Added during this phase

revealed many interesting implications for the study.

The community action group totals and
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ranks in Table 15

For
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gxa@pie, the first‘priority‘wés érrived atwgply'aftér”éonr
sidérable‘discusgion and reordefing of the items as étated‘
in Tablc 14. 1In the final ranking, the c;;BTJB”d,e\cidéd to
desigriate item 6 of Table 14, "Input “nto faculty, staff
makeup, and student services", as part of JCommunity planning
and control of all servicesf ranke& first ir Table 15.

The second ranked item, Ethnic studies,revealed the
need foy serving all ethnic gfoups residing in Uptown, while
the item ranked third was the céncern of the respondéﬁts to
have more cooperative educational programs between the new |
community collegs in U?town and Northeastern Illiois Univer-
sity. |

Total need counseling, dropped from a secoﬁd priority
item in the first ranking to fourth ranking in Table 15.

The Community Action group e!iminated the following
items originally listed in Table 14 before ranking them in
Table 15:

Items from Table 14:

-7, Marxism for social change

10. Capiﬁalism vs. Communism

12. Extension courses in community

13. Conmsuntr protection education

14. Medical tecnnology, practical nursing

16. Sovial Sciences (theoretical)

17. T.egal Aid services R

18. Irdividual personal counseling ;

20. Aduvlt and conti'nuin_g education
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* Table 16

Final Chronolbgical‘Rahking

Relatlve Importance of Items as EV1denced by Comp051te Ranklnqs
of all Nominal Group Process Participants -

g o 100 Points Per Participant

Rank Total Points L  Item

1st 1,194 ‘ Parent Effectiveness Training;‘ |
- P.E.T. ‘ o

2nd ‘ 1,154 , 'Health:Services

3rd 1,093 Senior Citizens Sefvices

4th 988 Day Care |

5th 974 Enployment Erogré@s

6th 929 . Nutrition Programs

7th 768 ' social Science, Politics,

Community Control

8th 634 Bilingual, Foreign Language

Programs

9th 508 " Arts, Crafts
10th - 484 " Urban Understanding
jllth | 460 Human reiations, Ethnic studies
12th 315 Reading Laboratories, Clinics
13th 296 . ‘ Community Oriented Programé
14th 275 Housing o
15th 262 | Law Courses, Legal Aia _
thh 235 Film, Théater,‘Drama, Journalism
l7th | 217 Card Gamés (senior citizens)
.18th . 211 | Excursibns; Field Trips, Transportation
19th 210 Flexible College Programs |
20th 196 Extension Courses Broadened
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Table 16 (continued)

VLT W I M et s Wow i

_item

Rank Total Pouints
21st 190 Dance and Socials‘(senior'citizéns)l
22nd 181 Group Therapy, Counseling
23rd 172 Curriculum Articulationlﬁetween‘  .
Two Year and Four Year Institutions
24th 103 Determine Needs of Students
(educators)
25th 98 Vocational Guidance Opportunities
26th 86 Photography (senior citizens)
27th 74 Physical‘Education‘(éll‘ages)
28th 69 Building Maintenance Coursé
. 29th 56 Data Proéessing
30th 43 . Transactional Analysis’
31st 41 Cooking Courses (senior citizens)
32nd 31! 'Guest Speakers (senior citizens)
33rd 23 Holiday Programs (senior citizens)
. 34th 10 Rap . Sessions (seniof citizens)
35th 2 Women Studies for the Poor
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gComposite Group Results
Table 16 is a comp051te ranklng of all 51x groups that
partlcipated in the Nomlnal Group Process.'f

All items ranked for.prlorlty by each Of,the six groups

are included in the Final Chronological Rapking based on the
100 point scale. ” o v - | '
Each rnurticipant distributed the 100 pointstaé'he/she
felt inclined. The total points assigned were:
| Educators -~ 51 participants - 5100‘points
Law Enforcement Personnel - 13 participants - 1300 points
Senior Citizens - 52 participants‘+ 5200 points
Youth Group Members - 7 part1c1paﬁtq - 700 p01nts‘
Community Aides - 8 part1c1pants —‘800 p01nts
TOTALS: 142 part1c1pants - l4,200\p01nts‘
Listed are those items rankad“agwimpprtant 5y,all six
particiﬁating groups.
InlAppendix F a table illustrates a final composite
ranking based on the 100 point‘aSSignmentbof 142 participants

in the Nominal Grdup Process on an item by item basis.




Survey Questionnaire Data

}This section presents and summarizes the data collected
‘7fhy‘a ‘survey questionnaire addressed to the needs of the peoplef
of Uptown;
| Data includes responses to Questioanwo:“ ﬁWhat kinds
' of courses, programs, and services would yon likepNortheastern
hlllinois University to offer?"; Question Three-:‘"HOW‘canl
'vﬁortheastern Illinois University and the new Communitv College
in Uptown work together in the offering of courses, program
and serVioes?"; and Question'Four: "How‘would yourﬁorgah;ZQtlon ‘
or agency work with Northeastern Illinois University and/or
‘the new Community‘College in‘Uptown?". | :

Of the 385 residents and/or person employed in Uptown‘to'
whom the questionnaires were sent, 135 responded. This repre-
sented 37% of the total group polled. .The geographical dis-
tribution of the respondents in Uptown, as well as the various
interest groups represented would appear to minimize the
possibility «f an unbiased sample. The persons pulled represent

‘the following cultural groups: Latin—Americans,]Blacks; White
~Appalachians (Mountain people), American Indians, East >:dians,
White Anglo-Saxons, Asiens, and ﬁuropeans. Various religious
groups are represented,'as well as assemblages of people with

- commonalities, such as senior citizens, mental health agency
'persons, educators; business persons, politicians,'government
employees, community action adherents, youths, and news media

' personnel.
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Table 17 111ustrates-the rank order and frequency of
Q;responses to Questlon Two. Tabulatlons are shown for eachi
aldentlfled agency, organlzatlon, or 1nterest group respondlng.
The tabular representatlons are for the follow1ng groupq ’
Latlno-Amerlcans,vEducators, Senior Cltlzens,‘News Med;a,
:_Peopies Committee for‘Control‘of the of the Cbmmunity College;
éeligious, Politicians, Asian—Americans,‘New Community Collwqe
:‘Ad sory Commlttee, Amerlcan Indlan, Mental Health Personnel,

and Interested Cltlzens.

Table 17

‘ WﬁAT KINDS OF COURSES, EDUCATIONAL PROGRAMS,
AND SERVICES WOULD YOU LIKE NORTHEASTERN .
~ILLINCIS UNIVERSITY TO OFFER?

LATINO-AMERICANS

RANK RESPONSES FREQUENCY
1 ' Community plannlng for communlty ‘
control : R ‘ 13
2 ‘History and culture of}Hispanic-f

Americans, Applachian Whites,
American Indian, and Blacks

Ethnic Studies ) ' 11

3> Women's Studies R ‘y 10

4 - Chiid care IR 10
5 G.E.D. , B g

6 - Medical programs, physicalvtherapy -5

7 ‘A‘ Occupatlonal therapy, work study 4

8 ";;, Legal Aid programs _ v “ 3

9‘ Physical Education for communrty _ B

| (free) - , s 3

10E ' Bilingual education 3
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Table 17 (¢continued)
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EpﬂCATORs.

RANK RESPONSE B _ FREQUENCY'
1 | Ethnic Studies 9.
2 Bilihgualieducation, 8
3 G.E.D..Training'and‘testing 8
4 Research (in Uptown:schbols) 7
5 Recreation | 5
6 Health‘services 5‘
7 Job counséling (civil}sérvice |

training) : ’ 5

8] Human relations 3
9 Dietetics, nutrition 3
10 Economics, business 3
13 Literature and languaée skills 2
12 Transac?ional analysis 2
13 Computer sciences 1
14 Survival courses 1
15 - Police protection 1
16 Housing 1
17 ’Psyéhology @ 1
18 Legal aid 1




Table 17 Xcontinued)‘

SENIOR CITIZENS

RANK RESPONSE :, FREQUENCY
1 ‘Health services o 7 -

2 Nutrition (sehior) S 6

3 Courses. at cénter ' "5

4 | Senior housing ‘ |  ‘ i

5 Businéss, economicsA 4§

6 ‘ Police and fire‘prOtection | 2

7 Leadefship-training ' | 1

8 Transportationl - 1

NEWS MEDIA

1 Budget,‘finance}'ecénomigs‘ R 10
2 Psychology 9
3 Ethnic Studies e ‘ -5
4 , | Research | | 5
5 : Bilingual eduéhtion‘ | | | 4
6 ' Computer science : ‘ ‘ 2
7 ‘Heélth services 2

~1
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Table 17 (contiﬁued)“'

»

PEOPLE'S COMMITTEE FOR. CONTROL
OF THE COMMUNITY COLLEGE

RANK . ' RESPONSE

FREQUENCY

1 Community cohtrol bf all‘Sefvices“ 16
2 Ethnic studies | i1
3 ReSearch s 9
4 ' Bilinguai education 7
5 Job placémentA 7
6 Child cafev 6
7 Parent effectiveness training 4
8 ‘ Reading‘skills development 4
9 Women's studies 2
RELIGIOUS, CLERGY, NUNS
1 . Counsé;;ng services (follow-up) 9
2 _ Employment_prégrams 9
3 Teacher aide assistance 6
4 Business, industry 4
5 Police‘protection‘ 3
6 Recreation 3
7 Tutoring by university students 3
8 ~ Research in Séhéois | 3
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Tablevl7‘(¢oh£inuea)

POLITICIANS
RAL ‘RESPONSE FREQUE&CY
3 Hea}tﬁ services, para?mediCal | 6
training ’ '
2 Ethnic Studieé 4
3 Human wervices 3
4 Job'couhseiing ’ 3
5 vaernmént . 2
6 G.E.D. 2
7 Bilinguai education . 2
8 Senior citizens pfograms :l
9 Business | 1
ASIAN-AMERICANS
1 Research 7
2 Tutoring 6
3 Ethnic studirs 5
4 Bilingual education 5
5 Health services 4
6 Child care centers 4
7 Continuiﬁg educétion 2
8 Computer‘science 2
9 Psycholcgy (human services) 2
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fébie[l?-(continued)

NEW COMMUNITY COLLEGE ADVISORY COMMITTEE

RANK , \ _ RESPONSE _ .fREQUENcy.:z?“'kfﬁ
-1 'Bilinguai education - . | “8:“  PP
2 . Vocational‘gounseling _‘ﬁ . o ‘6 
3 . o Wémén?é Studie$‘  C | : B 5
s .Humah relation§  | - o if  5
5 ‘Buéiness‘administration; economiés "4
6 Urban environment = . “‘ 4
7 Seniorbcitizens programs | | 4
8 » Psychblogy 3
9 Drafting, Architecture, Engineering 2
10 Community College - Northeastern 2
Articulation .
é

' AMERICAN INDIANS

1 Ethnic studies 5
2 - Linguistics 4
3 ., Business, finance, budgeting 4‘
4 G.E.D, program 7 4
5 Child care | - 3
6 Psychology '3
7 Voéational counseiing -3
8 . Research in community 3
9 Humaﬁ‘services' 1
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Table 17 (cohtinued)

MENTAL HEALTH PERSONNEL

RANK RESPONSES FREQUENCY

1 Ethnic studies 9
2 Research (urban aﬂd_éqmmunity) 9 ;
3 Mentél health ‘ 7
4 Recreational activities 7
5 Daleare o ‘ ; 6
6 ~ G.E.D. ‘ | 5
7 Vocational and job counseling 4
8 Politics (Chicago étyle) 3
9 Senior Citizen programs 3
10 Housing 2
11 | Bilingual education 1




BT R

Table 17 (continuea)

INTERESTED CITIZENS

© e

K — — RESPONSES FREQUENC
1 " Bilingual education ~ 5
e 2 . Medical techndloéy " 5 _
3 o Houéing | | 5
4 G.E.D. training | 5
5 ; Child care | 2
6 Senisr citizen programs 2
7 Compﬁter sciences 1
8 Transactional znalysis 1
9 Vocational serwvices 1
10 ‘ Psychological services 1
11 | Recreation 1
12 Adult and continuing education: 1
13 Research and evaluation | 1
14 Fine arts 1
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Frequency of responses of twenty-five or more were

‘ranked in the preceding table. Items mentioned by re-

spondents less than twenty-five times were omitted from
the table.

The educators subgroups ranked Ethnic Studies as a
top priority, followed ciosely by Bilingual Education and
G.E.D. Training and Testing. Computer Sciences, Surwvival
«.ourses, Police protection, Housing, Psychoiogy, and Legal
aid were the last mentioned; each receiving a‘fréquencyA
count of one.

Senior citizens responding listed Health Services,
with a frequency of séven, Nutrition, six responses, and
Courses at Center, as their highest rankings. Leadership
tre.ning and Transportation were ranked last.

% ‘

Members of the News Media felt that Budget, finance,
economics, warranted a top rank with a frequency of ten,
while Psychology, with a nine ¢ount frequency, fell into
the second rauked position. Computer Sciences and Health
Services each had a frequency count of two. | |

Community cont:iol of all services ranked firsﬁ with
a count of 16 according to a gabuiation of the People's
Committee for Community Control of the Community‘College.
Ethnic Studies was ranked second and Research third.
Women's Studies was the least mentioned priority item.

The Religious, Clergy, Nuns group felt‘both Counselinq
S:rvices (follow-up) and Employment programs warranted’a
first ranking positir::, each receiving a frequency count of

nine. Tutoring by univcrsity students, Recreation,Polize
‘ - ‘ ‘
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protection, and Research in schools were ranked at the .

bottom of the table with a three frequency.

Persons categorized as Pbliticians indicated: that
Health Servi-es, Para—medicai training, and Ethnic stﬁdies
ranked one and two with frequency counts of six and four,
respectively.

Asian-Americans indicated Research, Tutoring, and
Ethnic studies as the numbers one, two, and three‘fankings.
Cor :inuing Education, Computer Science, and Psychology
(human services) were the lowesf ranked.

The members of the New Community College Advisory Com-
mittee felt that Bilingual Education deserved a first ranking
with Vocational counseling, Womens' Studies, and Human Re-
lations following in that order. Drafting, Architecture,
Engineering, and Community College, Northeastern Articula-
tion were' least mentioned L this group.

American Indiéns residing in Uptown rank Ethnic studies
first with a frequency 6f five. F:sponses by this group in—‘
dicated Linguistics, Business, finance, budgeting, and G.E.D.
programs as deserving a second ranked position, each with a
frequency count of four. The area of Human services was
least mentioned.

Mental Health Personnel assigned a frequency count of
nine to the areas of Ethnic studies and Research (urba: and
commuitity), accounting for both being top ranked. Mental
Heal'h and Recreational activities each received a total of
seven responses for the third and fourth ranked position: .

Bilingual Educacicn was least mentioned for a ranking of
-

"

86



eleventh position.

The interested Citizens group showed much diver#ity by
assignifg a high frequency of five to each.of the following
items: Bilingual Education, Medica technology, Housing,
and G.E.D. training., Eight different items zeceived a low
frequency of one,

Table 18, a composite, shows the rank order and fre-

quency of resgponses made by the 135 persons to Questidn Two.

Table 18

Group Composite - Rank Order

WHAT XINDS OF COURSES, EDUCATIONAL PROGRAMS,
AND SERVICES WOULD Y¥OU I.IKE NORTHEASTERN
ILLINCLS UNIVERSITY TO OFFER?

et

RANK RESPONSES FREQUENCY

] Ethnic studies _ _ . " 56
2 Research 47
3 Bilinguai education ‘, - 43
4 . G.E.D. training and testing | 33 .
5 - Ch..\d nare centers ? 31
. y:'.
6 Jov 21:d placement counseling
services : 31
7 psychology, Psychclegical serwices 29 -
8 Comuriity planning for coatrol
of sServices, tollege 29
9 . senior citizens programs 26
G )
iy

A study ©f the above table indicates Ethnic studies
the most frequently mentioned item: havi::g becn indicated

as a neced by Latino-americans, Educators, News Media,




Peopie's Committee for Contrel of the Community College,
‘Pdliticiars, Psian-Pmericans, American Indians, and Mental
Health Per.. :~.el.

Res~a: . was ranked second having a frequency of 47
and meni. :ed by the follewing groups: Educators, News
‘Media, People's Committeevfor-Control of the Community
College, Religious, Asian-Americans, American Indians,
and Mental Health Personnel.

Educational prcgrams in Eilingualism was the third
most mentioned item and was so indicated by eight of the
eleven groups shown in Table 18.

\As mentioned previously, only responses receiving a
frequency count of 25 or more were tabulated. Table 18
illustrates the least mentioned was Senior Citizen's Pro-

grams, wit' a freguency of 26.

QUESTION THREE:

HOW CAN NORTHEASTERM ILLINOIS UNIVERSITY AND THE
NEW COMMUNITY COLLEGE IN UPTOWN WORK TOGETHER IN
THE OFFERING OF NEW COURSES, PELOYGRAMS, AND SERVICES?
'Analysis of responses to Cuestion Three includes -
three categories:
institutional Cooperation

Enrcllment Poliuy

Community/Institutional Alliance

Institutional Cooperation

Respondents felt that Northeastern Iilinois University
and the new Community College need to coordinate courses,

programs, and services to aveid duplication.
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Thls ‘conclusion was supported by a number of responses
lndlcatlng c00perat10n between the two institutiOns of
hlgher learning could be furthered through articulation in
pianning and implementing courses,_programé, and‘servicés
relevant to the needs of the Uptown Community. A faculty/
staff advisory committee representlng constltuenc1es from
both inetitutions could be formed. A‘contlnual communica-
tion with the community in designing courses should be in-

stituted. . .

Enrollment Policy

Another érea of concern was the question of open en-
roliment. Under that general theme;(reSponsés to Question‘
Three 1nd1éé¥gg a need for a concept of cross reqlstratlon,
that is, mak;ng one registration appllcable to both North-
eastern Illinols Univ:. 3ity and to the new Communlty College.
An open enrolliment g-licy was urged, to‘coordinateﬁcourse
and program ::Zi-. v iridxs at both iﬁstitﬁtidns, thus avoiding

fﬂ;iication. As cae respondent stated, "Work it out to-

~2iher for the good of the commuaity."

ﬁommunity7lnstitutional Alliance

Specific recomme: .dations by persons responding show
a need for the two 1nst1tut10ns cooperatively to initiate
and ~cnduct workshops, forums and seminars in the Uptbwn
communiiy. Curricula planning was suggested as a joint
venture between the two colleges and community persons.
More specifically, there was a plea for offering a course

in leadership training‘for indigenous senior adult groups

89
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§§d pre Qtifees Fund—ralslng for program development
Q\d exPerlmeﬂtatlon in educatlon ‘was also mentloned

The h& d for llstenlng to the COmmunlty and for ex~’

.Qh nglng lﬂgas QOntlnually with the eommunlty was deemed

| t,
lm oftan rThis was particularly stcessed by,respondents:

W - : . ‘ ‘ . .
Yo gald "wie C€n pe a rescurce," and "By staying in tune

witn the QQmﬁunit through ;bme liéson'set-up
Y

Joint sefahd,lnterchange of faculty was, suggested by

-

few resp% dents to Questlon Three.
Slngular reSponses were: |
o
c§;;§§ 5 @'Y programs should be integrated and
Ypentary, but not overlapvlng "
(gzgghceptlhg the recommendations of O. N.E.
sent hjzatlion of the North East), who repre-
Qll the communities in Uptcwn."
n
Cozgl ue tQ conduct needs survey, as a follow-
up thls %tUdy ",
"You t 9o
peoplmuﬁ_ into the communlty to meet the
"Df)‘ a\ ‘
east: P a8 Ysgearch cooperative between iNorth-
- S the Commur ity College, and Uptown persons.".
vQDRg¢ION 5QU3
' AOW W

NOFTH“uL YOUR ORGANIZATION OR AGENCY WORK WITH
pos anAg RN ILLINOIS UNIVERSITY AND/OR THE NTW
FNprY COLLECE IN UPTOWN? |

The T gpOnSeg te Yynestion Four are grouped in the
sQl o¥ing o tegorles~‘

Agency Artl¥klat10n

" advis
ﬁ Q vy
‘. t
o : . L
‘3esou§Qes

CuLFiqypum Development




| AGENCY ARTICULATION

A number,of community agencies offered variods sugges-
tions under the category of agenoz‘artlculation. One agency
" offered to act as a clearlnghouse for all other Uptown
agencies in dlssemlnatlng 1nformatlon;regard1ng cqQurses,
programs, and services available at the university and the
community college. | |

Another organization w:uld provide inservice train%ng
for college or university students interested in mental
health and human services establishingvan internship ex-
perierice in cooperation with the colleges. This same or-
ganization would be interested in explaining the functions
of their agency to college and university students. Re~-
ciprocal arrangements for .ollege and university credit
~__were also suggested. Other agencies indicated an interest
in‘working with the two edncational‘institutions in . organ-
izing pre-retirement courses and programs, teaching courses
for the eiderly“and acting as resource agencies in the‘areas
of famlly planr ing, job counsellng, and ethnic studies.

A number of educators expressed the hope that North-
eastern Illinois Unlver51ty would broadened the opportunlty
for more teacher educatlon students to gain laboratory ex- -
periences in Uptown schoofg.

Individual organizations offered to assist in teaching
Sy~nish and Latino studies; hiring si;udents for summer work{
providing time, staff, and facilities for G.E.D. examinatiocn
preparation and aoting as a communication link.

Generally, agency articulation seeks to establish an
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educational nompom.nt with Noxtheastern Illanls Unlver51ty

iand the new Community . College that w1ll serve the stated

‘needs of the Uptown commun*r/.
. )

‘.CdrriéuiumﬁDevelopﬁent
The respdndeﬁts'ind%cated é desire on the part of their‘
agency 6r‘drganization to work.ﬁith Northeastern"Illfgpis
eUniversity‘and the new Community Cbllége in:developing cur-
ricula in'thelareas of gtoupbtherapy (transactional‘analfsis
and - transcendental meditation) and general human services
programs. Some agencies felt they could pronde help to the
?unlver31tj or college in leadershlp tralnlna
One of the more unusual offers of help came from two
organizations which stated they WOuld provide steff for

credit courses in "Staffing community organizations."

Resources
Agency and organizational assistance was offered in
informing people of'library resources. available in the ccm-
@ munity, assets of the community in the area of photography
' and videotape subjects, volunteer services bur=au, and ad-
vocacy services.
The specific¢ suggestion of one respondent whs to design
a Resource Componeﬁt in conjuncticn with Northeastetn Illihois

University and the new Community College.

Counseling

Various indications of assistance were ceceived in the

counseling categories cf j::hs, family, marriage, mental
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health, parenthood;>alcoholism, drugs, and vocations.'
E Agency assistance was also offered in scholafship

plahning, educational counseling, half4way hoﬁsez; and

' housing management.

Financial counseling, the administering of placement
tests, couaseling for applicatiohs for college admissions,

business programming and guidance in the area of death

. and dying were mentioned.

".Giving direction in administrative and committee work

was another offering of an agency.

Advisory

Various agencies and organizations offered assistance

7715%

in disseminating information regarding the programs, courses,

and services offered by the two institutions of higher
learning. ~

One agency would assist speéifically in developing
céurse outlines and participate in university classes;
while another would provic¢ = consultative service in‘the
area of research. |

Other agencies offered to have their repnresentatives
servé on advisory cpmmittées concerned with deﬁeloping

guidelines for teacher training in Uptown. )

Personal Interview Data

To verify the responses . to the Nominal Group Process
and the Survey Questionnaire, data collected through Per-
sonzi interviews are summarized and reporte” in this

section. Additional information regarding the perceptions
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of many persons in the Uptowg‘area was obtaioed.throogh

these 1nterv1ews. | E | |
Respondents replied to the follow1ng 1nterv1ew

‘questlon, "What k 1ds of" educatlonal courses, programs,

and serv1ces would you like Northeastern IllanmS Unlvere o

sity and/orothe new Communiéy Col]ece to offer""

The follow1ng tabulatcun ‘1sts thP courses, programs,'
aod services whlch ‘each 1nterv1ewee conslderedllmportant‘
to the 1dent1‘1ed organlzotlon or agency.ﬁ Appendlx G 1n-
cludes an alphabetlcal llstlng of all courses, programs,

g .and services mentioned during the personal 1nterviews.‘

A. Edgewater-Uptown Senior:; Center
© 4645 North Sheridan Road

Courses o
Consumer Education
Jewish studies

Current events

" Programs
No bona fide programs (“too old for programs")

Services
Place elderly in positions with day care centers
Special geriatric counseling
Healtit counseling by nursing students
School sponse>~? bingo
Drama produc. .= °t the center
Bus elderly te = Lol
Rap sessions with students on courses at the college
Volunteer services of elderly as resource people for
mariiage and family courses
i
B. Buddhist Temple of Chicago
1151 West Leland Avenue

‘Courses
Cultural Identity courses to heighten awareness

of Oriental people

Programs
Programs to re-educate chlldren and break the cycle
of viciousness and degradatlon that is prevelent

in the home
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Services
oL VoSS
None given

C. Ravenswood Conservation Commission
2326 West Leland Avenue

Courses
‘None given ‘ } 3% ,
Programs | o

Rigorous academic programs so minority students
" could enter the professions

Services

Surveying the needs of high school students and then.
correlating them with the supply and demand of the
labor market as it currently exists.

D. Indian Employment Center,
’ - 1046 West Wilson AVenue

.Courses ’ B
Cultural 1dent1ty courses to promote understandlng
of Indian culture
Human potentizal courses to motivate prospectlve students
Commercial courses in secretarial skills and accounting
Art courses in jewlry making and silverwork
Consumer economics
Nutrition

Programs

Mortuary Science
.Veterinary Science
Nursing ‘
‘Prosthetics
Medicine
Bu51ness management (ownershlp and supervision)
. Shops to fix motor boats, cars, and trailers
Resorts and camp grounds for tourists
Lumber company owners and supervisors o
Child development : Y
Drafting and architectural de51gn .
Interior decorating g
- vocational training leading to marketable skills
Ouireach programs for drug abuse, alcohol, and
mental health

Services

G.E.D.

Zhild care

Family services

Student exchange programs with reservations

*iethods of communicating to Indians city-wide to
publicize service centers to unite all Indians
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Volunteer student program to- inform communlty about

e
None given

College credit in vocational programs

leasons with Model Cities and. univ

the college (distributién of brochures . and empha51s'f”
on: low:costs of attending school) P : '
Flnanc1al ald

‘Stf%Augustlne.Indian-Center

4512 North Sheridan Road

Courses

Programs

Vocational tralnlng 1ead1ng to jObSv

Open—ended programs so students could transfer colrses
into other programs and work toward college degrees )

Services o : ‘ " e
Evening school - o S
Counseling people who have emotionas: ﬂroblems to :

different agencies '

6L to get :
student on work study to differe agenc1es
Liason with the ‘trades so pecple comg

vocational programs could break in

American Indlan Center
1630 West Wilson Avenue

‘Courses

None given ‘ o ‘ . -

Programs

- Oatreach programs for alcohol and drug abuse

Native American Programs
Vocatlonal programs

SErvices

G.E.D. :
Tutorial services
Family services"

Work  student programs

.....

~attend class

“Chlid care .on_campus for children while parents

Uptown Neiqhborhood Legal Assisgtance

Courses
Consumer educatlon

Programs

Vocational programs leadlng to jobs
Housing management (rent collectlng, Jan1t0r1al, »
and maintenance)

Serv1ces

Hiring of nelghborhood people to Work at the college
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H. Edgewater Uptown Community Health’ Center
1004 West Wilson Avenue

‘Courses
- Psychology
Mental Health

Programs

Structured programs leading to jobs and profe531ons
(all courses must be fully accredlted) ‘

Bilingual educatlon

. Services
L REo vV Eo
None given

I. Democratic Headquarters - 46th Ward
4520 North Broadway

Courses'
Muslic courses related to Applachian background
Cultural identity courses

Programs

Vocational programs leadlng to jobs ;
Prosthetics -
Courses leading to a four year degree

~J. St. Thomas of Canterbury Church
4811 North Kenmore Avenue

Courses

Transactional analysis
Consumer education
Political science

Cultural identity courses
Comparative religion
Psychology of child rearing
Geriatrics

Reading

Applied Civics

Self defense

Personal safety
Principles of non-violence

Programs

Nursing

Adult education

Outreach programs for drug, mental health, and
alcohol abuse

Services

Open library to communlty residents

Follow-up programs in job placement and housing
child care

Work study ‘

Employment counseling

Family services

Tutering ’ - 97
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K. Stewart Elementary School, 4525 North Kenmore‘Aveoue

L. Goudy Elementary School 5120 North Winthrop Avenue

M. Hayt Elementary School 1518 West Granville Avenue

N. Stockton Co—Plus School
4420 North Beacon Street

Courses

Consumer education ,
Cultural identity courses
Physical education (recreational)
Mechanics

Family life

-Geriatrics

Communication arts

Programs

Training for government related jobs

Child development '

Health sciences (all areas)

Outreach involving parent effectiveness training

- Services ‘
Work study for college students working in community
More professors at forums and lectures withing the
‘community
Seek our ;community leadership
Child care .
. Police protection
Open use of college facilities
Research facilities and staff in community
Vocational guidance

0. Twentieth District Police Department
1949 West Foster Avenue

Courses
Health and hygiene (for young and old; symptoms
and control of disease)
Nutrition (how to prepare foods properly and
economically)
English as a second language (Spanlsh speaklng, etc.)
Consumer education

Programs
Study plan for neighborhood people to prepare for
a career in police work '
Education about news media and their strengths
and weaknesses
Job training to reduce welfare
Mental health, alcoholism, and drug abuse treatment

programs

98




~ Services
CounseIing for young and old (domestic relatlons
" to understand and overcome their enV1ronment)
Child care e
Organize Community groups for part1c1pation in. 7777
correcting . community problems such as aban-
doned autos, bad buildings, crimes, etc., in
~cooperation with the police and fire. depart-
“ments
General instruction for the community on police work
G.E.D.
Provide birth control information
“Help for the elderly

4

Twenty—sevenitypes of courses were identified by-inter—
. . ‘ ‘ b3
viewed individuals. The specific courses preferred most
often were consumer education and‘cultural identity courses.

A total ofvtwenty—fiveitypes‘of_Erograms were ‘reported

'by the respondents. ' The specificiprogram with the;highest

L4

frequency was vocationalvtraining leading to marhetablehr~
skills. Prcgrams related to mental heaith,_drng and alcohol
abuse, and parent effectiveness‘training”were the specific
programs.with the second highest‘frequency‘rating;' Strnc-‘
tured programs leading to a profession and a four year
degree ranked third in order of importance.

A total of thirty-seven types of services were indi-
cated by the respondents. The specific service stated most
frequently was child care. The specific services‘ranking
second in order cof frequency were family'services and the
G.E.D. A complete alphabetical listing of all courses,
programs, and services identified by persons interviewed

and frequency mentioned are found in Appendix. @. ..

Life-Centered Educational Curriculum ”‘an

This research has led to'the development of a Life-
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CenteredlEducational Curriculum”?lan for-Northeastern

IllinOis UniverSity and the new Community College. ‘Charts
I, II, and III, are models representing the areas of Personal
Development Functions, Community Development Functions, and
Program Development Functions as poStualted by Raines’,

A Taxonomy of Community Service Functions (see AppendixG).

~ Each chart‘develops the three functiOnal‘areasland
their sub-categories. The charts illustrate the areas of
commonality (outer circle) and areas of variance (inner
circle). Areas of variance are thoee where the two insti-
tutions may be unable or'unwilling-to provide services due
to lack of funds; lack of interest, or lack of commitmwent
on thelpart of one or both parties. : st

The areas of commonality indicate courses, programs,
and/or services where it is felt each institution of higher
learning could profitably function in joint tenancy. Areas
of variance encompass those items where either the univerSity
or the new community college might be at variance with the
item and, therefore, probably could not profitably function
in joint tenancy. For example, it mas‘felt that both in-
stitutions could function in a cooperative fashion in Career
counseling and Bilingual programs, as illustrated in the
outer circle in Chart I. R
However, Chart I also indicates some areas of variance

illustrated invthe inner circle for example, Industrial
liason or Nutrition-Dietetics. Thevsupposition is that
Northeastern Illinois University probably would not function

educationally in a profitable way in those two areas. In
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Chart III, it was‘felt tha£ the ifem, hpérade teacher .
traihing, would not be a fﬁnction of the new Community
Collegé. ‘

| The Lifé>Center Educétion Curriculum‘Plan was
formulated through extensive survey of persdns'representihg 

64 NE

over 70 organizations or‘agencies {see Appendix I).
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CHART I

A Life-Centered Educational Curriculum Plan
Cooperatively Developed For Northeastern
'~ Illinois University and the New
Community College

Personal‘Development Functions

Inner Circle:
. Areas ol
" varlance

Outer Circle:
Areas of
Commonality

K

Cammunity Analysis

x. Housing, cxime, drug ebuse,
alcoholism, etc.
2. Research .
3. Assessment of community -
needs
4. Census tracts
5. Community planning

Inter-agency
Cooperation

l. G.E.D. center
2. Food cooperative

ff 1. gg:g:iiihg' ‘of "services 3. Human relatjons
i 2. Community . training : \
¢ planning & 4. Hiring indigenous LT
: implementation people to work at
3, child care university & college
4. Research 5. Student exchange \

project with Indian

: 5. Group
! leadership reservations
6. Student 6. Transportation for
affairs elderly
7. Community 7. Speech clinics. 1
facilities . Nutrition 8. -Work study ~ \
planning 1 o 2. Mental 9. Programs for handi- {
‘8. Community - Small health - capped \ :
exccutive business 3. Immigration \10. Grant proposal . :
training consul~ " & Naturale- writing . ‘ %
9. Grant proposal tation . ization , ;
writing . ‘ AREAS problems
OP N —
1. Housing .. VARIANCE !
2 iigal 1-‘Tea§her ‘ 3
‘ i trainin o
‘ Civic > E?pﬁ:31°" 2. Liaisong Advisory Liaison !
Action =ollege with trade - e -
’ —_—— N mniong 1. Financial aid A
~ ; © 2. Advisory Council- o
v L E;mmunify Northeastern, New f/
\ megigvc College, & Uptown
. 2. Communit representatives
\ Stablll—y 3. General counseling
- 4. Registration
. zation
' 3. Cooperative 5. Career placement
N buying 6. Cultural identity

: o rograms
Public Forums P .g

1. Urban understanding
2. Understanding burecauvac-
racies
3. Current cveants - political,
religious, social issues,
ete,

4. Senior citizens rap sessions
with university and college
students o

5. Educational symposia
5. Northeastern-New College Publications

ERIC

Aruitoxt provided by Eic:



T : Outer circle :-
miEe oo v preas oOf
o Commonality

Youili programs ‘clinics
3., Senior citizens - 4. Consumer:.
programs -~—— education
4, Graphic arts 1. Legal counseling 5. Data' proce851ng
5. Photogranhy 2. Liaison with ‘6. English as.a ..~

CHART IT

A the~Centered Educational Curriculum‘Plan,;
Cooperatively ‘Developed For Northeastern
IlllﬂOlS University and’. the New - 7 |
Communlty College w0 .

Community Developmen£’Fﬁnctionsfgl_ff

~~Areas ‘0f" "
... Variance: '

: Lareer Development R

Career counseling

2. Job-placement .

3. Testing (1ncluding
G.E.D.}

4. nxlinguul—bicultutal

" counfeling

Eéucaticnal

Leisure-time

hctivity s xtension
5. llumin potential. programs §—-——————
Activity . 6. Government related ; :

l. Day care B

Physical educa- . jOb Lraining

2. Foreign’ o
ticon & recrea- language i o
tion - all ages’ k% Readinq :

Summer camp- .trade unions . 7. G.E.D. -

5.

6.

Q

ERIC

Aruitoxt provided by Eic:

atnletic "3,:8kill centers b"8._Evenihg
ard cdu- 4, Assessment of collsge .
cational i, Bingo 1abot needs 9. Weck-end. :
7. Arts, ’ 2. card 10 ;0\1}1&2&
crafts, games 12, Life ‘ re1;ted.
etc. 3. SOcia;; expeiience - media
5. pieia credit o 11. Caild de-'
’ trips AREAS o . ' velopment-
' OF - , S —
. o ! Educational Expansion
Cultural Davalopment 1. On-the-job- I'l 5-1- ,i — _
‘ i s training - . Bilingual nrograms.,
117 T:i;ﬁ—ﬂgi}gqs 2. Industpial / profeasional and
"2 i al"cbmmunir‘ liasion vocational
. rﬁgarer Y sorvices ' 2. Life;axpericnce
3. Ethnic nusic ‘2. Health 3. ﬁiigign waivers
and darce services X . A =
4. Forums, sem- 3. aursing care (senior citizens)

inars., vork-

sheps, and, ... medicine
symposia 4, Nutrition-
Art Dietetics
festival

Current

events

4. Coopearative
- education

& preventive

Social Outreach

G.E.D. preparation 6. Drug abuse
2. Transactional " ° and alcchol-
'anﬁlysis ism programs
3. P.E.T. - Parent 7. Community tu-
Effectiveness : torial services
Training 8. Mental health
g. Family managemeit ' ‘and related

‘problems

lﬂadcrohip training




.CHART ‘I-I]'Z‘i o

A Llfe—Centered Educatlonal Curriculum Plan‘
‘Cooperatlvely Developed For Northeastern
Illinois University and the’ New
- : COmmunlty College‘ ' :

Program Development Functions -
© . outer Circle:

.“Areas of
* Commonality

~ Inner Circle:
" Areas of i .-
‘+'Variance ‘.-

Public Information :~ R "'2i3,““

. Publicize community action
. Workshops
. Printing function for

= " community .
Program « Radio, T.v. and related ,-,ﬁ”
media- ' R

Evaluation

College staff consultation
_VOlunteer student dissem— '
ination program

'Research
Community
‘change’ .
patterns
Community
behavioral
changes *

' Community input.
. into.courses,
‘programs’, - and
services: -
Community: pop=~,
ulations survey
Nominal Group.
~Process
Personal’

- interviews -

. . Professional -
'?ﬂDeveIogment
- liﬁInseFvice training

“ . 2. Workshops.- .

”;_3.uInter-institutional
+ " faculty exchange

‘ Community aware-. ‘-

‘v~ness programsf

1. Referral.
services -

i;l “Upgrade'
. teacher . .-
.’_training

: VARIANCB

1. Job T
description

 Facility ST
GtilTzation 1. Healtn .

services

S Pro ram . ..
: ‘imﬁéﬁ%nt
Inter-disciplin- :
2Ly. programs
. Senior citizens
" center . :
. Child care’
.. center .
.. Speech c11nic
. Ethnic resource
centers’
child-rarent
centers
‘Campus - ‘tours

'T;' Ethnic recruitment
.~ " program - -
: ;2.‘Inter-institutional
" 'policy-decisions Lo
‘ 3f Survival techniques
.+ in urban’ areas :
4._Minority'staff ‘ :
;i 'recruitment for
: civic duties R

Conference Planning

1. Research & evaluation
2. Institutes, workshops,
conferences, symposia,
etc.
3. Professional assistance
~to community groups v
4. Conservation ang. -urban : o\
. ecology T
5. Inter-inqtitutional
registration Practices

ERiji@,Qf

Aruitoxt provided by Eic:



CHAPTER IV

SUMMARY AND RECOMMENDATIONS

Background, Purpose of Study, and Review of Literature -

fThe purpose of this study was to conduct a needs‘assess¥[

ment lead1ng to educatlonal program development in the Uptown

area of Ch1cago.d Educatlonal pollcy recommendatlons lead1ng

to a L1fe-Centered Currlculum was empha51zed in. the study.

Northeastern Illanls Unlvers1ty and the new Communlty

.College in Uptown jointly developed the educatlonal programs

,xand.serv1ces of both 1nst1tutlons leadlng to a L1fe-Centered

Y

Currlculum Master Plan. - S RERE S

-

Prov1dlng the background for the study was the fact
that Northeastern Illlnols Un1vers1ty needed to accentuate
a des1re for programs which would recognlze chang1ng soc1etal
needs w1thrn‘the Uptown community. Plans are needed to be
formulated that would provide higher education‘for people in
Uptown who never aspired to higher education. There was an-
urgent need for career‘planning and adult and continuing
education in the area. There was.necessity to become familar
with the community in order to conduct resedarch in needs as-

.
Lol

sessment.
Asqualhtance with communhity leaders and recognition of
special interest groups was mandatory.’ Background knowledge’

for procuring and allocating resources in the community in

addition to establishing and evaluating educational programs

was needed. Then the university and community‘college could

establish a 301nt tenancy in the Uptown communlty of Chlcago.‘
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An eiﬁensive‘reView of litefaﬁuredéave insight into
*ﬁﬁderstahdiﬁg'areas such as: adepting to changing‘seCietal
needs, scientlflc and applled educatlon to accomodate a
grow1ng soc1etal demand for englneers, mechanics, and tech—
nicians, ‘continuing education, the "opepndoor" policy, com-
pensentoriﬁeducation, education for'minOrity group personsé
and privateﬁand federal fﬁnds through grants.

- Understanding of the ﬁnique commuhity of Uptown, its
diverse*éoﬁétituencies and agencies, Qas gaihed throﬁgh a.‘
survey of“thé literature pertaining to the area.

d The“foIe»of institutions of higher_learning and the
particulaf?instance of cooperation between a four year
universitymaﬁdfa-community college was investigaﬁed.

Review of the writings in thls fleld also gave broader
1n31ght 'ifAtd economic, soc1etal, and educatlonal factors |

having an 1mportant impact on urban community llfe.

T ot
Procedures

A needsgassessment of the Uptown communlty was made to
wded

determlne pertinent educational pollcy This writer parti-
cipated in'general meetings with Uptown neighborhoodfleaders,
students,“administrators,. school faculty,'ahd people from
virtuallyievery facet of Uptown communicy life.

Complekl®ocietal and educational needs were explored
with participation at varioﬁs poiicy making meetings.

Basic appreaches for assessing the educational needs of
Uptown were‘employed as a follow-up phasef Three research
techniques wére used to maximize efficiency in collecting

data. They were: the Nominal Group Process, a format em-

106




‘ployed to-identify the needs of various target groups~in
'Uptown; the Survey Questlo“nalre, de51gned to 1nvolve as
many of tne constltuent representatlves as posslble in

determlnlng thelr personal prlorltles, and Personal Inter—

V1ews, a tecth.qu° lead1ng to a more 1nt1mate rapport w1th
‘the interviewees.

| ThelNominal'GroupéProcess, Survey Questionnairef and‘ o
the PersonalWInterviews provided a comprehensive*needs |
assessment of: the population‘surveYed duringrthe study:‘ A
Venn c1rcles dlagrammatlc presentatlon was used to comblne '

Max Raines Potentlal Areas Transactlonal Development w1th

Robert Hav1ghurst s Developmental Task Models. Venn c1rcles

were also employed to 1llustrate a Llfe—Centered Currlculum
based upon the educatlonal programs,‘courses,_and serv1ces‘
at Northeastern IllanlS University and the new COmmunlty

College.

yer O

A sllde/cassette tape presentation was developed by
this writer to set. the tenor and mood for readlng the study.

It is included as an attachment.

Recommendations

Because‘of the diversity of the individuals and groups
surveyed in the Uptown communlty (see Appendix I) and the
range of problems these const1tuenc1es face, it would be
'1mposs1ble to recommend any single course of actlon as the
curefall. Therefore, based on the review of the literature
as well as examlnation of the data and findlngs, with due

consideration of feasibility, time, and cost, the following
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‘rec0mmendatlons are presented

It is. hoped that these recommendatlons will assist 1n,‘

(1) asse551ng communlty educatlonal needs, (2) publlclzlng

'. avallable programs at both 1nst1tutlons relevant to communlty

serV1ce needs, and (3) brlnglng an 1mprovement in serv1ces as

percelved by the communlty resldents.

- The recommendatlons to- Northeastern Illln01s Unlverslty

,and the new Communlty College are presented in an effort to

~synthe51ze some of the stated concerns of the Uptown persons

surveyed They are llsted in order of prlorlty and at the

d1scretlon of this. wrlter. ‘ ’ ’ '

FACTOR 1 - Communlty Involvement

Recommendatlon 1

The most - obv1ous recommendatlon 1s for marked unlver51ty
1nvolvement in the Uptown communlty in terms of stated con-

stltutency need Strong empha51s should be placed on gaining

: .further 1nput from Uptown persons. The nniversity and com4

A g,

munlty college should serve as a change agent through Com— .

munity‘Serv1ces and Educational Programs.

FACTOR‘ 2 - pay Care

vRecommendatlon 2

- The unlver31ty and the new communlty college should

establlsh a jolnt commi ttee to 1nclude Uptown persons for

'1dent1fy1ng day care problems. -Indigenous person 1nter-

ested in this f1eld should ‘be recruited to assist in a .

course of def1n1t1ve actlon.

A drop off service to be prov1ded for chlldren of
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college attendees would be provided as an ancillary service.

FACTOR 3 - Research

‘ RecommendatLOn 3

In1t1atlon of a research component by the university

“as an ongoing service to the Uptown communlty is suggested.

Establlshment of an offlce of Research‘and Evaluation in
Uptown should be considered in order to assist in communlty‘d
action research. Future empha51s could be in the area of
further needs assessment, possibly patterned after a study

of.this‘design.v

FACTOR 4 - Senior Citizens Services

Recommendation 4

Increase support, both in terms of funds and staff,

for Institute for Adulthood now in existence at North-

eastern Illinois University.

FACTOR 5 - Urban Life

Recommendation 5

‘Establish“a liason between the two institutions of
higher learning and the Uptown persons to initiate sol-
utions for the problems and issues of urban life. The
university should upgrade teacher preparation.by reachiné
out to the Uptown community for knowledge and expertise

in the conducting of courses, seminars, and workshops.

FACTOR 6 - Bilingual Programs

Recommendation 6

Initiate programs in Bilingualism, English as a Second
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Language (E.S-L.), and Foreighn Lanéuageéiareas. Repre-
SentatiVes of the universityband community college faculty
along With Uptown persons from established community “
agencies or organizations, and the Chicégo Board of Edu-
cation, should be consulted. Dr. Juan Cruz, Area C Coor-
dinator of Human Relations, Chicago Public Schools,. should
be included in the planning. Career and vocational pro-
grams reflecting bilingualism should be considered. Joint
proposals from Northeastern Illinois Universiﬁy and the

New‘Community College for a broadening of courses and pro-

o e -

grams in ethnicity is strongly recommended.

FACTOR_ 7 - Parent Effectiveness Training, et.al.

Recommeéndation 7

Estaplish a referral office, jointly staffed by North-
eastern Illinois University and Community College staff,
located in Uptown, to direct interested persons tO‘thé
variouS‘agencies and organizationé administering the above

mentioned programs.,

FACTOR 8 - G.E.D. Preparation
Recommendation 8

Coordination of agencies and organizations offering
G.E.D. Programs is suggested as a means for improving the
agminiStration, recruitment and student preparation for
testing. The research component could play an integral
role in this area, surveying agencies and organiZaﬁions

for potential G.E.D. aspirants.
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FACTOR 9 - Consumer Education

Recommendation 9

Broaden course offerings of both the university and
new community college to include consumer educatdon for
the Uptown consumer. Prov1sion for these courses in the

Uptown community is seen as imperative. Areas of emphasie
should be in income tax, mortgages, cooperativetbuyiné;
geheral bﬁdéeting, and related monetary and bﬁdgeting‘

.concerns of Uptown constituencies.

FACTOR 10 - The Social Sciences

Recommendation 10

Cooperative courses and/or forums should be offered

in current events, methods of changing and upgrading the

educational structures, and community procedures‘to affect.

school policy decisions. Additional areas of interest
should include community planning, welfare rights, civil
rights, housing patterns, and other immediate social .

problems.

FACTOR 11 - Reading Program

" Recommendation 11l

Plan and implement a series of workshops dealing with
reading, both from the viewpoint of the teacher and the
parent witﬂ the assistance of Uptown agencies and organ-
izations. Joint sponsorship by Northeastern Illinois
University and the new Community College is sﬁggested in
this area of educational offerings.
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fFACTOR 12 - Reading Skills Development Workshop

Recommendation 12

Coordinate the -efforts of both the new Community
College and Northeastern Illinois University in establishing
a‘program of a réading skills development workshop for

teachers and parents in Uptown schools.

FACTOR 13 ~ Recreation and Physical Educatibn

Recommendation 13 N

Northeastern Illihois University and‘the new Community
College, in conjunction with the Chicago Board of Education
and Chicago Park District, should establish physicai edu-
cation and recreatiohgl programs in facilities such as:
lighted schoolhouses, senior citizen centers, street gym¥

nasiums, etc.

FACTOR 14 - Child-Parent Centers

Recommendation 14

Involve the university and new community college more
actively in the Child-Parent concept, following the example

of the Stockton School in Uptown.

FACTOR 15 - Public Relations

Recommendation 15

Utilize the National Public Radio Station, W.B.E.Z.
(91.5 FM) Chicago Public Schools, for disseminating Uptown
community news and activities, publicizihg the university
‘and college programs and services; and offering a broader

gelection of courses for college credit via radio.
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FACTOR 16 - Counseling

Recommendation 16

Identify prospective teacher education majofs through
close alliance of the new community college and Northeastern

counseling‘departments.

FACTOR 17 - Inter-institutional Cooperation

Recommendation 17

Northeastern Illinois University and the new Cohmunity
Colleée»should form a tripartition standing committee with
Uptown agency representatives. Joint planning and imple-
menting of cburses, programs, and services would minimize
duplication of effort, increase the effectiveness;of ex-
isting programé, improve access for Uptown residents to
céllege facilities, and stimulate and strengthen community

input.

Implications for Further Study

This study revealed a great deal of information about
the area of Uptown and its diverse populations. As a by-
product, the following questions merit further investigatidn.
They are:

1. What are the most effective and efficient

- methods for encouraging community-involve-

ment, both on the part of the constituencies

living in Uptown and also the representatives
of the institutions of higher learning?

2. How do the various agencies and organizations

perceive the role of the university and the
community college in Uptown?
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How are non-residents of Uptown who are con-
ducting research, surveys, etc. accepted by
the citizens of Uptown? What methods make
researchers most acceptable?:

What are the most effective methods to employ
in assisting potentlal college or university

: students from Uptown 1n their career decisions?

What is the relatlonshlp in the Uptown com-
munity between the political structure -
"the establishment" - and the communlty
agency or organizations? ' S

How do communities and institutions of higher

learning create a genuine feeling of mutual

trust, reconciling the disperity between their
phllosophlcal bellefs and their actual accom-
plishments?

How accurate are the perceptions of the
various constituencies surveyéd? Do senior
citizens, youth groups, educators, clergy,
law enforcement personnel, etc. show their
biases while respondlng to communlty surveys°

What is the most effectlve method of data
collection in a d1verse area such as Uptown°

‘Do students from Uptown and areas slmllar to

‘Uptown require spec1al counseling procedures

10.

in order to succeed in institutions of higher
learning?

How important is it to a community like Uptown
to have institutions of higher learning physically

located within the boundaries of their community?

11.
12.

G

How are community needs best determined? By whom?

Why are many university or community college
personnel so fearful of the communltles they

‘are mandated to serve?

How ‘can’ the unlverslty “and’ communlty college””mw“
provide for flexible programs and changing
curriculum to meet the rapidly changing needs

- of an inner city community? Is an educational

14,

institution too rigid to keep pace with
changing environment and changing population?

To what extent should the institutions of higher

learning lead the community rather than follow

1mmed1ate requests. Beyond skills and programs

. what is the mission of the university?
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 APPENDIX A

o Historical Commentary - Uptown

The community of Uptown 1ncludes several older nelgh—.
' borhoods which were once the. northern part of the township
and later the city of Lake View. When the townshlp of Lake.
View‘was'organized in 1857, this area was almost completely
prairie, forest, or swampy wasteland. ' There was a small .
settlement just ot the southeast of thls terr1tory.

There were two rallroads in the terr1tory, the Chlcago

and Milwaukee along the lake shore, and the ‘predecessor of
~ the Chicago and Northwestern along what is now the western
boundary. The earliest settlements were along.the: latter
~route which was laid out along a ridge of higher land. . The
land to the east of this ridge was for the most part swamp
and marsh, and, therefore, its subdivision came later. An
exception was the southeastern corner of the community where.
in the late 1860's, some large homes were built" 1n the vicin-
1ty of the newly-erected Marine Hospltal. S e

The two decades, 1870- 1890, were years of relatlvely
substantial growth for Uptown. The community settlers' were
predominantly German or of German descent, although they in--
cluded an increasing number of Swedes. They lived in modest
frame cottages or farmhouses, although there were more elab-
orate residences in the community belonging to wealthy
Chicagoans who sought suburban life reasonably close to the
city. In 1889, Uptown became part of Chlcago when the city
of Lake View elected to be annexed. .

The decades between 1890-1920 witnessed the most rapid
growth of the community, primarily as a result of improvement
in transportation facilities. By 1920, the Swedes were the
dominant foreign-born group although there were still many
Germans and persons of German descent in the community. Many.
Germans and Irish, or those of German or Irish descent, moved
into Uptown from older residential areas in Chicago whlch
" were being occupied by newer nationality groups 'such as the
Italians, Poles, and Ru331ans (Jews) : :

By 1919, Uptown' had reached residential maturity. Its
growth, however, was not expreienced uniformly thrcughout
‘the community. The older area west of Clark Street, a sec-
tion chiefly of single-family, one-, or two-story frame homes,
developed gradually but steadily. It was in the area east
of Clark Street, however, that the greatest strides were:
made in re31dent1al and commercial development durlng the.
period between 1890 and 1920. The installation .of new
transit lines such as the Lawrence Avenue car line, the
extension of others, such as the Broadway Avenue -and Clark-
. Street lines, and the extension in 1900 of the Northwestern
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delevated llne to Wilson Avenue, fostered th1s growth. In

the southern part of the community, apartment houses, apart-
ment houses, apartment hotels, and hotels sprang up along-
side of the old frame and stone homes. The development of
transit facilities along with ‘the development of the Wilson
Avenue and Clarendon Avenue beaches, were the ‘initial factors
in determining the re31dent1al, commerc1al, and recreational
characteristics of the area. A rapid increase in land values
checked. the construction of residences in the section east
of Clark Street and promoted instead the erection of mul-
tiple-apartment buildings, apartment hotels, and hotels. The
desireability of location and the excellent transportation
facilities attracted many young single people or young

married couples to this section. As a result, some .of th
older residences were converted into rooming houses, a
practice which gathered momentum in the ensulng decades.

Development of the central and northern parts of the
community east of Clark.Street between 1890 and 1920 was
also a result of these transit improvements. Settlements
which had already begun at stops along the: Chicago and
Milwaukee line continued to grow. The first extensive sub-.
division was begun about 1900 in census tract 34. ‘'Shortly '
thereafter, additions were laid out west of Clark: Street
" and east to the lakefront.  This area constituted the nucleus
of modern Edgewater. More intensive development came with
tbe extension of the elevated llne to Howard. Street in 1907.

The Edgewater area experlenced a tremendous increase
in population after the turn of the century. German and
Irish elements moved from older residential areas into

Edgewater. Before World War I, as Italians began to settle
‘on the Near North side, a' large number of. Swedes moved into
Edgewater from their Oak Street settlement.‘ :

During the l920 s, the populatlon of Uptown contlnued

. to increase, but more slowly. The area west of Clark Street.

~ was inhabitated chiefly by Germans and Swedes or those of
German or Swedish descent. ' The predomlnant forelgn—born
group in Edgewater was the Swede, but there .were considerable
Germans and Irish. Rhe Russian Jews and those of Russian
Jewish descent continued to move into the community from

the West side. In the 1920's, there was a northward move-
ment of Greeks, some of whom: settled in the northeastern
part of Uptown.. The small Negro population was concentrated
in census tract 23. This settlement probably started when
the Uptown area was one of s1ngle famlly homes of wealthy

" people who had Negro servants. ‘

The—area west of Clark Street remalned predomlnatly
residantial, except for the industrial concentration along
Ravenswood Avenue. This 1ndustr1al zone contlnued to de-

i
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(3

'.velop, with more modern type factorles being constructed

" The tendency at thlS time, however, was to tear- down the

older homes and small apartment buildings. and erect new

. amultlple apartment buildings, apartment hotels, and hotels.
'~ Bast of Clark Street, apartment buildings were rapidly re-
. plac1ng slngle famlly resldences., : —

: From 1930 to 1950 the populatlon of Uptown 1ncreased
'slowly and during the 1950 60 decade it actually declined

' for the first time. There has been little residential
construction in recent decades - only: 6 percent of the 1960
housing units were in:structures ‘build since 1940. What
little new construction there has been was. concentrated

in the southern part of the community and along ‘the lake~-
shore. 'Recent construction has been prlmarlly multiple-
family structures so that by 1960, 71 percent of the housing
units were in structures contalnlng 10 or more un1ts.f Con-
version of larger apartments and residences into ‘smaller
‘apartments and rooming houses has apparently continued, for
'Uptown had the second largest number of authorized conversions
in the city durlng the 1950's. The vacancy rate in 1960 of
11 percent is unusually high. ‘

. The leading nationalities among the foreign stock in
1960 were Germans, Russians (Jews), Swedes, and Irish. The
Negro community has remained relatively" statlonary. A sig-
nificant development since 1945 has been the increasing
- number of Japanese-Amerlcans in the Uptown communlty until
in 1960 more than one-third of the Japanese in the city lived
in the Uptown community. There also appears to have been some
influx of Southern whites since 1950.

In 1958, the Community Conservatlon Board of Chicago
delineated the "East Ravenswood" urban renewal area which
included census tracts 18 and 29 in the Uptown community.
. In 1962, the program for the area was being developed.

Uptown's industrial plants, which are relatively few
in number, are concentrated along Ravenswood Avenue, al-.
though a few have been constructed, since 1940; along the
. elevated tracks and east of Broadway. The Uptown community

~also includes a Major Retail Center in the southern part of
- the community, which includes the stores on Broadway from
Gunnison Street to, Sunny51de Avenue and on Wilson Avenue
from Sheridan Road to Broadway.

'NOTE: Appendix A is taken from the. U.A.P.P.C. - Uptown
o Area Peoples Plannlng Coalition. Report, 1969
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APPENDIX B

' RESEARCH INSTRUMENTS

NominalVGroup Process

6.

9

Identlfy target group.

" Divide large target group into smaller groups of

eight to twelve with a facilitator for each group.

. Present challenge question to groups.

Have each member of the. group list his/her

. responses to the challenge questlon.

The facilitator records the reSponses on the black-

board or flip chart. Each member submits one response
at a time until all members have submltted three re-
sponses . .

y: dlscusslon of the responses followed The purpose
of the discussion was to clarify respenses and elim-
inate duplication of responses. Value Judgements
relating to the responses were not con51dered at
this t1me - :

After the dlscu551on, each group member ranked the

~five most - significant responses, giving five points

to the most sighificant, four points to the . response

second 1n 1mportance, etc.

The facllltator tabulated the p01nts from each member.q

A group priority list was establlshed on the basis” of
individual ratings. : :

A second discussion followed 1nvolv1ng further clar-
ification and value ]udgen@nts concernlng the ‘items

- on the prlorlty list.

10.

Follow1ng the second dlscu551on, the facllltatorr

‘asked each group member to make a final ranking.

In that ranking each group member took a total
of 100 points and divided it among the responses.
Points could have been given to responses which

- did not appear in the original prlorlty llst
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 MAYFAIR COLLEGE

ot

' GITY COLLEGES OF CHICAGD -

' Survey Questionnaire

Dear

We are making an effort to complie a comprehensive
‘educational need assessment for Northeastern Illinois
" University and the new community college to be.located
in the Uptown area. Your personal priorities will be
helpful in the planning of the educational curriculum L
for these two schools. The sum of the responses which R T
we receive to -the following questions will be forwarded .

. to the administrations of both educational institutions.

Question One: What kinds of courses, educational programs,
' and services would you like the new com-
munity college to offer?

Courses (Examples: accounting, urban government and
politics, consumer economics, English as a
Second Language, etc.)

 Programs (Examples: x-ray technology, journalism, data
processing, air conditioning, etc.)

Services (Examples: testing (G.E.D.), child care,
tutoring, specialized counseling, etc.)
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MAYFA!R COLLEGE

4826 N. KNOX AVENUE CHICAGO, ILLINO!S 60630 .+ 312/286—1323

* CITY COLLEGES OF CHICAGO

' Question Two: What kinds of courses, educatlonal progr s,
‘ E and services would you ‘like Northeastern
Illinois Unlverslty to. offer°

Courses (Examples. budgetlng and flnance, llngulstlcs,
oceanography, psychology, etc.) o

- Programs (Examples. ethnic studles, interdisciplinary, .
- public administration, environmental 'studies,

human services, etc.)

Services (Examples. research, psychologlcal and. voca-
tional counseling, computer services, out-
reach, referrals to cllnlcs and health agen—
cies, etc. ) ‘ ‘
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MAYFAIR COLLEGE

4626 N. KNOX AVENUE CH]CAGO, ILLINOIS 60630 - 312/286-1323

CITY COLLEGES OF CHICAGOD . -

Question Three: How can Northeastern Illinois- Unlver51ty
: ‘and the new community college in Uptown
work together in the offering of courses,
educational programs, and services?

.Question Four. How could your organization or agency work
with Northeastern Illinois Univer51ty and/
or the new community college in Uptown?

Let us thank you for your time in responding to the above
questions. If you would kindly return your responses in
the enclosed self-addressed envelope within ten days, we
would be most appreciative.

hn B. Fiduccia, Associate

rofessor of Communications
Member of the President's
Advisory Board on the new
college in Uptown ‘
Alternate member of the
Edgewater-Uptown Community
Mental Health Council
Member of the Mayfair Faculty
Ad Hoc Goals Committee on the

in Uptown

Georgg/ Grimes, D1rector of
StudeXt Teaching
Northeastern Illinois Unlver51ty

- Your p031tlon.

Your organlzatlon and/or agency:

o . SRTRET A 12 5
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APPENDIX D

‘RAINES'-HAVIGHURST'S MODELS

Raines' Potential Areas Transactional Develbpment
Each potential area is coded as follows: = = e }wi
A. Personal Areas

- A=1 Strengthenlng Interpersonal Relationships
A-2 Improving Learning Skills

'A-3 Enlarging Self-Awareness .
A-4 Clarifying Personal Values ‘
A-5 Maintaining Health and Physical Fltness
A-6 Strengthening Personal Identity
A—?‘Increa51ng Communlcatlon Skllls

B. Communlty Areas

B-l‘Community Decision Making

B-2 Voluntary Activities

B-3 Recognizing Community Needs

B-4 Influencing Political Decisions
- B=5 Coping With Bureaucracies

B-6 Using Community Resources

B~7 Analyzing.Community Issues

C. Leisure—éﬁlturél Aréas‘

C-1 Developing Recreational Skills
C-2 Developing Avocational Skills

3 Acquiring Historical Perspectives
C-4 Analyzing Cultural Value Systems
C-5 Enhancing Aesthetic Appreciation
C-6 Explorlng Alternative Value SystemS'
C~7 Appreciating Ethnic’ Cultures

D. Famlly Areas'

D~-1 Strengthenlng Famrily Interaction

D-2 Comprehending Developmental Stages

D-3 Understanding Alternative Family Patterns

D-4 Dealing With Family Crisis

D-5 Planning for Economic Securigy

D-6 Understanding Family Planning
““D-?,Clarlfylng Role Expectatlons
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APPENDIX D (continued)

‘Adjusting to Promotion

Acquiring Job-Getting’ Capacities
Acqufiring Career Competencies - -
Planning for Retirement ‘
Engaging in Career Self-hppraisal
Analyzing Career Opportunities

'Evaluating Employment Opportunities

Havighurst's bevelqpmental'Tasks'

Each task is coded as follows:

H

HF%PiHF?PiHl?
ARG RoRvEeN -

H ©
0o
L]

II-A
II-B
II-C

II-D
II-E
II-F

II-G
IIT.
. III-A
. III-B

ITI~-C
III-D

. III-E

Early'Adulthood

Selecting a Mate

Learning to Live- With a Marriage Partner
Starting a Family :

Rearing Children

Managing. a Home

Getting Started in an Occupation

Taking on Civic Responsibility

Finding a Congenial Social Group

Middle Age

AchieVing Adult Civic and Social ResponSibility

Establishing and Maintaining and Economic Standard
of Living

Assisting Teen-Age Children to Become ResponSible
and Happy Adults

Developing Adult- Leisure—Time ActiVities

Relating Oneself to One's Spouse as a Person

To Accept and Adjust to Physiological Changes of.
Middle Life

Adjusting to Aging Parents

Later Maturity

Ad]usting to Decreasing. PhySical Strength and Health
Adjustment to Retirement and Reduced Income

'Adjusting to Death of Spouse

Establishing an Explicit Affiliation With One's.

Age Group
Meeting Social and ClVlC Obligations
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APPENDIX G .

PERSONAL INTERVIEWS =

Serv1ces Mentloned Durlng Personal Interv1ews ’""*FreQ§ency" Ry

Bus ‘the elderly to the college = L o 1
Birth control 1nformatlon T 1
" Child Care - ‘ ‘ EE, IR 5
College: could act as a referral unlt to dlfferent
agencies . : 1
College could establish liasons w1th Model Cltles
and universities to get students on work study

.. with different agencies 1
College could establish liasons with trades so C
people completlng vocatlonal programs could
break in 1
Counseling for young and old for people to un-
derstand their environment and domestic relatlons 1
Counseling people with emotional problems ‘ 1
Drama productions at the Senlor Center -1
Employment counsellng - 1
Evening school: 1
Family services 3
.Financial aid ‘ 1
Follow-up programs in jOb placement 1
G.E.D. 3
General 1nstructlon on what pollce work 1s
all about 1
"Health counseling by nursing students 1
Help for the elderly 1
Hire people in the communlty to work at
- the college - 1
Methods of communlcatlng to Ind1ans c1ty—w1de
to publi¢ize services to unite all Indians 1
More professors in the communlty 1
Organize community  groups: to part1c1pate in
correcting problems such as abandoned autos,
bad buildings, crimes, etc..in cooperatlon ‘
with police and fire departments — ‘ 1
Organized recreational activities - = - ' ‘ 1l
Open use of college fac1lit1es, 1nc1ud1ng the ‘
‘ library ' ' 2
Place elderly in p031tlons w1th day care
. .centers - : : 1
- Police" protectlon ‘ _ 1l
Rap . se351ons with students on the courses taken .
at the college ' : S 1
'Research facilities: 1
‘School sponsored blngo 1
Seek' out: communlty 1eadersh1p 1
1

- Spec1al gerlatrlc counsellng =

*1[ 28 3
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'APPENDIX @ (continued)

e

Services Mentioned During Personal Interviews .

Frequency

- Student exchange programs with reservations

(Indian) ,

. Surveying needs of high school students and
then correlating them with the supply and
demand of the labor market as: it currently
exists

Tutorial services

Vocational guldance

- Volunteer services for the elderly as resource
people for and elderly courses

Volunteer student program to inform communlty
doort+to-door about the college, distribution:
of brochures, emphasis on. low costs of -
-attending school

H N

Work: study -

'Progrems Mentioned During Personal Interviews

Frequency '

Adult Education

'Bilingual education

Business management (ownership and superv1s10n)

Child development

Drafting and Architectual Design

Hezalth Sciences

Housing management (rent collecting, janitorial,

~ maintenance)

Interior decorating

Leadership training

Medicine

Mortuary Science '

Native American program ("like University of
Illinois, Circle campus")

News media education to determine its strengths
and weaknesses

Nursing
Outreach programs (drug abuse, alcohol, mental

health, Parent Effectiveness Training)
Programs for government related jobs
Programs leading to four year degrees
Programs to re-educaté children and break the -
. cycle of viciousness and degradatlon at home
Prosthetics s
‘legorous academic programs sc mlnorlty students
- could enter into the professlons
Skllls Center

-
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e
APPENDIX G (continued)

‘Programs Mentioned During Personal Interviews Frequency

Study plan for neighborhood people to prepare for
career in police work ’ .
~ Structured programs leading to jobs-and the
- professions
Veterinary Science

Vocational training leading to marketable jobs

NHEPE e

Courses Mentioned During Personal Interviews . Ffequency

Applied Civics
Art (jewlry making, silverwork) )
Commercial courses (secretarial, accounting)
Communication arts ’
Comparative Religion
consumer education
Cultural identity courses
Current events .
English as a Second Language.
Family life
Geriatrics
Health and hygiene
Human potential courses
Jewish studies
Mechanics
Mental health :
Music courses related to Appalachian background
Nutrition '
Personal Safety
Physical Education (recreation)
Political Science :
Principles of Non-Violence
' Psychology
Psychology of Child Rearing
Reading
Self-defense
Transactional analysis

MHEHRRHHEREENNREHERRRRNDHEBPRUOOREEEE
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. APPENDIX &

A TAXONOMY OF COMMUNITY SERVICE FUNCTIONS

7?category includes the follow1ng functions

r.Career Development Function - Prov1d1ng_oppor unities‘l
-for ‘individual. self—discovery and :fulfillment with par-

ticular emphasis upon vocationally related actiVities.m,f

.Educational Extension Function - Increa51ngxthe ac-

“ ces51bility of the regular courses and ‘curricula of
college by extending their availability to the com-*
munity—at large o ;

Education Expan510n Function - Programming a variety
of educational, upgrading and new career opportunities
which reach beyond the traditional limitations of
college credit restrictions

.1r:~7,‘

' Social Outreach Function - Organizing programs to in-
- crease the earning power, educational level and pol-
itical 1nfluence of disadvantaged ,

Cultural Development Function - Expanding‘and'enrichingg‘
-opportunities for community members to partiCipate in:
a variety of cultural act1v1ties :

Leisure- time ACthltszunCthn - Expanding opportun—
i1tlies for community members to part1c1pate in a variety
of recreational activ1ties.

II. Community Development Functions - Those functions

‘and activities primarily focused upon the soc1al, phy31cal, '

‘”ﬁgeconomic, and political env1ronment of the community to im-

ffprove ‘the quality of life for all Citizens 1n such areas a3"1"‘

-\,A-m-.a"—n

Jiphou51ng, 1nter-group relationships, model c1ties planning, ”ff"w




APPENDIX H (continued)

' etc. by working with the estab;ished organizations,:agencies,
and institutions. This category includes the following
functions:

Community Analysis Function - Collecting and analygzing
dignificant data which reflect existing and emerging
needs of the community and which can serve as a basis
for developing the community service program of the
college ‘

Inter-agency Cooperation Function - Establishing
adequate linkage with related programs of the college
and community to supplement and coordindte rather than
duplicate existing programs

Advisory Liason Function‘- Identifying and involving
(in an advisory capacity) key members cf the various
sub-groups with whom cooperative programs are being
planned

Public Forum Function -~ Developing activities designed
to stimulate interest and understanding ‘of*local,
national, and world problems

Civic Action Function - Participating in cooperative
efforts with local government, business, industry,
professions, religious and social groups to increase
the resources of the community »

Staff Consultation Function - Identifyihg,‘déveloping,
and making available the consulting skills of the fac-
ulty in community development activities. -

III. Program Development Functions - Those functions

and activities of the central staff designed to procure and
allocate resources, coordinate activities, establish objec-

tives and evaluate outcomes. This category includes the

following functions:

Public Information Function - Interpreting programs
and activities of community services to the college
staff as wcll as to the community-at-large and co-
ordinating releases with the ceutral information

- services of the college
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APPENDIXjH‘(cOntinued)

Professional Development Punction - Providing oppor-
tunities and encouragement for staff members to up-

- grade their skills in program development and eval-

uatlon ' : ,

e R s

“Program Management Function - Establlshlng procedures I '
for procuring and. allocatlng the physical and human :

' resources. necessary to 1mplement the communlty serv1ces
program o

Conference Plannlng Function. - PrOV1d1ng profe551onal
assistance to community groups in the plannlng of
‘conferences, 1nst1tutes, and workshops

Faclllty Utilization Functlon - Encouraglng communlty
use of college facilities by making them readily ac-
cessible, by facilitating the scheduling - ‘process, and
by designing them for multl-purpose act1v1tres -when
appropriate . .

-Program Evaluatlon Functlon - Developlng w1th the staff
the specific objectives of the program, identifying
sources of data, and establishing procedures for gather-
”1ng data to appraise the probable effectlveness of var-
ious facets of the program |
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'APPENDIX I

' POPULATIONS SURVEYED

“flAmerlcan Indlan‘

"Center
Asian Forum
Beaubien School

_Bezazian
“Library

]Book Box

-Brennamann
School

_Buddhist‘Temple
of Chicago:

Chelsea:Retire-
ment Hotel

Chicago‘Park
District

Council of the
‘Mojave, Inc.

Council for
Real Community
Life

' Dew Drop Inn
Migration Center

District Sup-
"erintendent: -
#24, Chicago
]Public‘Schools
District 20,
Foster Ave.
Police Station

' pistrict 19,

" “Town Hall

‘N'Pollce Statlon

'Edgewater Communlty

Council -

jEdgewater-Uptown
Community Mental
Health Council

‘Edgewater-Uptown
Consortium of
"Religious. In-
stitutions

Edgewater-Uptown
Senior Center

‘46th Ward Demo—o

cratic. Organlzatlonv

49th Ward Demo—'

"Goudy School
'Grasimere*‘

,'Hayt School

Hazel—Wllson School-”

Hull HEouse-
Uptown Center -

- Indlan Employment
Center

Japanese-American

Serv1ce Commlttees

‘Japanesem$¢erce'
Center‘ Y

hake View Communlty

‘Councll

hLake;View School
Coalition

-Latin=Bmerican

Committee on

Fducation (EUCHMHC)
HLerner Press

.fMayer Kaplan
“Senlor Center R

Mayfalr Com-"
munlty College

| Mayfalr Presldent s
‘ Adv1sory Councll i

Robert MCCOerCk'S“

~Boys' Clubs o

, ‘McCutcheon School
crat1c Organizatlon“‘ .

Montrose Urban
Progress Center

Natlve Amerlcan

"Commlttee

"Neighborhood Legalgf;‘ﬁ
As51stance L

New Lawrence SEnlornfhw
ijrtlzens' Hotel N

North River -

‘Comﬁission

“North Town

Communlty Councll .

‘ Northeastern ‘Ti1. e
'Unlver51ty e e

Organlzation of
the North East

;Peoples Church

of Chlcago




" APPENDIX I (continued)

' fl2é:U3?

Peoples Council for
Community Control
of the College

' Police Community
Service. Center -

Prologue

Protectiwe Services
for the Aged

RaVenswpod'Y.M;C,A.
Roosevelt High School

St. Augustine's Center
for American Indians

St. Mary of the Lake

St. Mary's Social
Action Committee

St. Thomas of
Canterbury School

Senn High School

Service to Impaired
Aged

Sixth Area Youth
Bureau - Chicago
Police Department

Stewart School

‘Stockton School

Trumbull'SCﬁpbi‘,ﬁ_  o
United Charities

Uptown Chambér.of
Commerce -

Uptown Chicago:
Commission

Uptown Educatiohal
Program

'Uptown Federal

Savings & Loan

Uptown Model .
Cities Council

Uptown Péoples
Field Center
Uptown Y.W.C.A.

Voicé of the

" People

Weiss Memorial
Hospital
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